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Introduction

�nd ʥhat a uniɧue resource it can ƹeә ¶ellertԇs tʰɥologʰӗ discussed 
in chaɥter threeӗ outlines nine dimensions oǹ the natural domain 
readʰ and ʥaiting to enthral and engage holistic learnersӗ 
regardless oǹ their sȟills or stage oǹ deʤeloɥmentӝ Čuch ʰouthǹul 
driʤe in ǹull ːoʥ can ɥromɥt ɥarental anʯietʰ tooӗ and chaɥter 
ǹour eʤaluates the need ǹor ɥractitioners to manage the outdoor 
conteʯt so that it oǹǹers the oɥtimum ƹlend oǹ risȟӗ challenge and 
adʤenture these ʰoungsters craʤeӝ 

Śith manʰ staȟeholders noʥ adʤocating a rethinȟ oǹ our risȟӸ
aʤersion cultureӗ itԇs temɥting to ƹelieʤe attitudes toʥards the 
eʯɥosure oǹ children to risȟ are changingӝ :haɥter fiʤe considers the 
eʯtent to ʥhich this is rhetoric or realitʰӗ Ãorland discusses the Ԇrisȟ 
sʥeet sɥotԇӗ and Dʥecȟ illustrates the need ǹor children to acɧuire a 
Ԇmasterʰ disɥositionԇӝ Ãeanʥhileӗ chaɥter siʯ outlines the eʯɥansiʤe 
nature oǹ outdoor ɥlaʰ ӵ an enʤironment in ʥhich řʰgotsȟʰ himselǹ 
ƹelieʤed a childԇs ɥoʥers ʥill alʥaʰs ƹe in the ascendantӢ a ɥlace 
ʥhere the child is ǹree to eʯɥlore sɥontaneous moʤement and 
creatiʤitʰӢ a ɥlace ʥhere ɥlaʰǹulness is alʥaʰs the deǹault modeӝ 

ěhis discussion oǹ outdoor ɥlaʰ and learning concludes ʥith an account oǹ 
Ālas Ãadocӗ a Țunȟ ɥlaʰground ʥhich ɥractices an uncomɥromisinglʰ modern 
eʯamɥle oǹ eʯtreme childcare ʥhich has attracted gloƹal attentionӝ Ýǹǹering 
a ƹrash antidote to modern liǹe and aiming to ɥlaʰ a ɥart in reǹocussing 
attitudesӗ Ālas Ãadocԇs deceɥtiʤelʰ chaotic ʥasteland is at the same time a 
ɥoʥerǹulӗ iǹ not unaʤoidaƹlʰ nostalgicӗ reǹerence to manʰ ƹʰgone childhood 
ǹreedoms ʥe are in real danger oǹ losing ǹoreʤerӝ

�nd ʥhʰ is that so ɥrecious and imɥortantӞ

Āhilosoɥher �lain de 9otton ӯїѕіњӰ suggests  
ʥhere ʥe might looȟ to find a meaningǹul ansʥerӖ 

Ԇ�t ʥould helɥ iǹ more oǹ us ʥent into old ɥeoɥleԇs homes and asȟed 
the simɥle ɧuestionӖ ԄŚhat do ʰou ǹeel sorrʰ ʰou neʤer triedӞԅ 
ěhe ansʥers ʥould ǹrighten us Ә ԇ

:haɥter seʤen ɥroƹes the interactiʤe nature oǹ the outdoor landscaɥe ӵ an eʤolʤingӗ 
ƹoundless sɥace in ʥhich change is the one constant elementӝ �ll children ːourish as 
creatiʤe social agents in this dʰnamicӗ ʤersatile and ultraӸːeʯiƹle enʤironmentӝ �ndeedӗ 
such ːeʯiƹilitʰ is ɥreciselʰ ʥhat maȟes this the ideal naturallʰ inclusiʤe enʤironmentӗ 
and chaɥter eight notes hoʥ the outdoors can accommodate diǹǹerences and suɥɥort 
diʤerse ɥlaʰ ƹehaʤioursӝ

ĩnɧuestionaƹlʰӗ the committed adult ɥlaʰʥorȟer has a ȟeʰ role in unlocȟing the ǹull 
ɥotential oǹ outdoor ɥlaʰ and learningӝ �ccordinglʰӗ chaɥter nine lists the ǹull range 
oǹ ɥersonal attriƹutes a reːectiʤe ɥractitioner ƹrings to the tasȟ oǹ sȟilǹul ǹacilitation ӵ 
ɥlus the occasional interʤentionӝ ÃultiӸǹunctional suɥɥort is an ongoing ǹeature andӗ 
eʤen ʥithin one sessionӗ a ɥlaʰʥorȟer can eʯɥect to ƹe called uɥon to act as ɥlaʰmateӗ 
interɥreterӗ ɥlaʰmaȟerӗ ɥeacemaȟerӗ teacher and moreӝ

Ýnce uɥon a timeӗ traditional schooling decreed that education ʥas conducted ʤia indoor 
lessons and outdoor Ԇɥlaʰtimeԇ ʥas a necessarʰ resɥite ǹrom learning ӵ to giʤe the staǹǹ a ƹreaȟӝ 
ěhanȟǹullʰӗ those daʰs are noʥ mostlʰ goneӗ and ɥreschool settings in ɥarticular acȟnoʥledge 
the role the outdoors ɥlaʰs as a ʥorld oǹ ʥonder ʥhich endlesslʰ ǹascinates ʰounger childrenӝ  
�s chaɥter tʥo eʯɥlainsӗ science conceɥtualises this innate loʤe oǹ the natural ʥorld as Ԇƹioɥhiliaԇӗ 
and manʰ oƹserʤers ǹear that modern childrenԇs seʤerelʰ limited access to this eʯɥerienceӗ and all 
the ƹenefits it ƹringsӗ has created a Ԇnature deficitԇ ʥhich imɥoʤerishes їіst centurʰ liʤingӝ

ӝӝӝmanʰ oƹserʤers ǹear 
that modern childrenԇs 
seʤerelʰ limited access to 
this eʯɥerienceӗ and all 
the ƹenefits it ƹringsӗ has 
created a Ԇnature deficitԇ 
ʥhich imɥoʤerishes їіst 
centurʰ liʤing
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Setting the scene

Outdoor learning over time 

ěhe conceɥt oǹ a Ԇnature deficitԇ

‘All my life through, the new sights of Nature made me rejoice like a child.’ 
ӵ Ãarie :urieӗ scientist

Kʤerʰ ɥarent ȟnoʥs that eʤen the ʰoungest children are Ԇƹorn eʯɥlorersԇ oǹ the ʥide ʥorld and 
generallʰ ʥant to treat anʰ enʤironment as an unƹounded resourceӝ �rguaƹlʰӗ this curiositʰ and 
ǹascination reaches its height ʥith the lure oǹ the outdoorsӗ ʥhen tinʰ toddlers seem to eʯɥerience 
a ɥrimeʤal urge to ƹe outside ʥhateʤer the ʥeatherӗ utterlʰ conʤinced the uneʯɥlored grass ʥill 
ƹe greenerӗ iǹ onlʰ theʰ could Țust get out thereӝ 

�ccording to a studʰ conducted ƹʰ Dr Śilliam 9irdӗ commissioned ƹʰ the ĄČĀ9 and Çatural 
Knglandӗ there is indeed a scientific eʯɥlanation ǹor such imɥulsesӝ Čcientists term this ǹeeling 
Ԇƹioɥhiliaԇӗ ʥhich is descriƹed asӖ 

Ԇan eʤolutionarʰ theorʰ defined as Ԅthe innatelʰ emotional aǹfiliation oǹ human ƹeings to other 
liʤing organisms ӝӝӝԅ �t is ɥroɥosed to ƹe a genetic seɧuence that has ƹeen ɥrogrammed oʤer one 
million ʰears oǹ eʤolution to resɥond ɥositiʤelʰ to natural enʤironments to helɥ us surʤiʤe and 
thriʤeӝ ěhe theorʰ ɥroɥoses that eʤen noʥ ʥe are attracted to these enʤironments ʥhere ʥe ǹeel 
more content and ǹunction more eǹǹectiʤelʰӝԇ ӯ9irdӗ їѕѕќӰ

9ird also identifies tʥo ǹurther Ԇrestoratiʤeԇ ǹactors to eʯɥlain the ɥositiʤeӗ transǹormatiʤe eǹǹect 
eʯɥosure to natural green enʤironments has on all human ƹeingsӝ ěhese areӖ the ƹrain ƹenefits 
ʥhich stem ǹrom Ԇindirect attentionԇ a ɥhenomena ʥhich occurs ʥhen our ǹascination and 
ʥonder renders ƹrainӸǹocussing almost eǹǹortlessӢ and the measuraƹleӗ stressӸreducing Ԇrecoʤerʰ 
reːeʯԇ ʥhich ƹegins ʥithin moments oǹ our eʯɥosure to natureӝ �ll three adʤantagesӗ the surʤeʰ 
suggestsӗ are the result oǹ our eʤolutionarʰ historʰ ʥhich means ʥe are indeed geneticallʰ 
ɥrogrammed to resɥond to nature and green sɥaces in this ʥaʰӝ

ěhe ƹeneficial eǹǹects oǹ outdoor ɥlaʰ and learning during childhood haʤeӗ oǹ 
courseӗ ƹeen ȟnoʥn ǹor thousands oǹ ʰearsӝ �oʥeʤerӗ as the timeline at yigure 
їӝі shoʥsӗ it has taȟen the determined eǹǹorts oǹ manʰ diǹǹerent camɥaigning 
theorists and educators to ensure manʰ oǹ todaʰԇs earlʰ ʰears children noʥ 
enȚoʰ regular access to an Ԇoutdoor classroomԇӝ ěracing the ɥrogress and 
contriƹutions made oʤer timeӗ itԇs ɥossiƹle to see hoʥ modern outdoor ɥlaʰ 
and learning has ƹeen shaɥed ƹʰӗ ǹor instanceӗ the emergence oǹ yroeƹelԇs 
ȟindergartens ʥith their childӸsi˃ed ɥlaʰ eɧuiɥment and natureӸgarden ǹocusӢ 
the deʤeloɥment oǹ Ãontessoriԇs accent on child autonomʰ and structured 
materialsӢ ÃcÃillanԇs ǹull commitment to classrooms Ԇrooǹed onlʰ ƹʰ the sȟʰԇӢ 
�saacsԇ sȟilǹul deʤeloɥment oǹ childrenԇs curiositʰ as a learning toolӢ and �llenԇs 
trailƹla˃ing ʥorȟ on adʤenture ɥlaʰ areas and disaƹled accessӝ  

{iʤen that scientistsӗ educationalists and modern ɥarents clearlʰ understand the gains to ƹe had 
ǹrom letting children loose in natural landscaɥesӗ it is temɥting to asȟ ʥhʰ there is anʰ need at all 
to ɥromote such actiʤitiesӝ 9ut regrettaƹlʰӗ our enlightened understanding oǹ the desiraƹle eǹǹects 
oǹ eʯɥosure to nature on child deʤeloɥment is no guarantee ʥe can aʤoid the constraints our 
modern societʰ has managed to imɥose on those ɥarents simɥlʰ trʰing to alloʥ their children to 
ːourish and ƹe the ƹest theʰ can ƹeӝ 

Ąichard ¸ouʤӗ �merican author oǹ Ԇ¸ast :hild in the Śoodsԇ ӯ¸ouʤӗ їѕѕњӰӗ used the ɥhrase Ԇnature 
deficitԇ in his ƹooȟ to ɧuantiǹʰ the eʯtent to ʥhich modern liʤing has alienated humans ǹrom their 
naturalӸʥorld heritageӗ and at ʥhat costӝ ěhis theme has ƹecome a recurring motiǹ among greenӸ
education actiʤistsӗ ʥith author and adʤenturer 9en yogle noting that a їѕіљ surʤeʰ shoʥed їћՐ 
oǹ ĩ¶ children ɥlaʰ outside ǹor less than јѕ minutes each ʥeeȟ ӯ:arterӗ їѕіљӰӢ and filmӸmaȟer 
Daʤid 9ondӗ ʥhose documentarʰ ԆĀroȚect Śild ěhingԇ tracȟs the declining inːuence oǹ nature 

Ԇěhe ƹeneficial eǹǹects oǹ 
outdoor ɥlaʰ and learning 
during childhood 
haʤe ƹeen ȟnoʥn ǹor 
thousands oǹ ʰearsӝԇ
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in childhood eʯɥerienceӗ listing ʥhat he ƹelieʤes are the elements oǹ a Ԇɥerǹect storm stoɥɥing 
children roaming ǹreeԇӖ 

Ԇ�rrational ǹears aƹout risȟsӗ rational concerns aƹout traǹficӗ stricter ɥolicing oǹ ɥriʤate land and 
loss oǹ derelict sɥacesӗ the rise oǹ comɥuters and social media and the commercialisation oǹ ɥlaʰӝԇ 
ӯ9arȟhamӗ їѕіјӰӝ 

�s a conseɧuenceӗ there are real concerns that this cultural shiǹt means modern children ʥho lacȟ 
the oɥɥortunitʰ to ɥlaʰ ǹreelʰ outdoors ӯand sometimes unsuɥerʤisedӰ maʰ neʤer learn to eʯercise 
selǹӸcontrol or groʥ to ƹecome risȟӸʥise adultsӗ and are unliȟelʰ to deʤeloɥ a resɥect ǹor natureӝ 
�uthors ¸aird ծ ÃcyarlandӸĀia˃˃a ӯїѕіљӰ sɥell out Țust ʥhat is at staȟeӖ 

Ԇ9ʰ ȟeeɥing our children locȟed uɥ insideӗ ʥeԇre ƹasicallʰ conducting a large uncontrolled 
eʯɥeriment on our oʥn ȟids ʥhere the conseɧuences are unclearӝԇ

Figure 2.1  Outdoor play and learning: an historical perspective
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What the outside does best
Śith human instinctӗ ƹacȟed ƹʰ scientific ȟnoʥledgeӗ helɥing us all to realise ʥhere our 
ɥreschoolers seem most haɥɥʰ and healthʰӗ manʰ authors and institutions haʤe sought to identiǹʰ 
the ɥrimarʰ ƹenefits oǹ an oɥtimum earlʰ ʰears outdoor settingӝ Śhite ӯїѕѕѝӰӗ ǹor eʯamɥleӗ has 
oǹǹered an eʯtensiʤe descriɥtion ӵ ǹrom ʥhich the illustration in yigure їӝї has ƹeen deriʤed ӵ 
ʥhich highlights the ɧualities and eʯɥeriences aʤailaƹle to earlʰ ʰears children ʥho haʤe access to 
highӸɧualitʰ ɥlaʰ and learning outdoorsӝ 

Ýǹǹering his oʥn ɥersonal outdoorӸɥlaʰ reciɥeӗ ɥlaʰʥorȟer �drian řoceӗ a resɥected consultant on 
ɥuƹlic ɥroʤision ǹor childrenԇs ɥlaʰ and a ǹounding director oǹ Ālaʰ Knglandӗ clearlʰ shares Śhiteԇs 
ɥriorities and ǹeels that authentic childrenԇs ɥlaʰ is Ԇaƹout as ʤiƹrant and aliʤe as humanitʰ getsԇӖ 

Ԇ� thinȟ children should ƹe in suɥɥortiʤe enʤironments ʥhere theʰ 
ǹeel saǹe and secure enough to ƹe themselʤes Ә to eʯɥloreӗ inʤentӗ 
maniɥulate and discoʤerӝ ӧěheʰ should haʤeӨ access to the elementsӗ 
a ʥide range oǹ loose ɥarts and materials Ә and oɥɥortunities to 
climƹӗ hideӗ ƹuildӗ Țumɥӗ ƹalanceӗ sʥing and all the other things 
a ɥlaʰǹul child ʥants to do Ә their ɥlaʰǹul nature ʥill do the restӝԇ 
ӯřoceӗ їѕіћӰӝ

yigure їӝї  Āotential ƹenefits oǹ outdoor ɥlaʰ and learning ӯ�nsɥired ƹʰ Śhiteӗ їѕѕѝӰ
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The components of an outdoor classroom
�ccording to °ennings ӯїѕіљӰӗ the essential ingredients oǹ an eǹǹectiʤe outdoor classroom can ƹe 
reduced to the ǹour ǹundamental elements shoʥn in yigure їӝјӝ ěhese are deceɥtiʤelʰ simɥle to Țot 
doʥnӗ ƹut the secret ӵ as alʥaʰs ӵ is to understand their significance ǹor outdoor ɥlaʰ and learningӗ 
and organise them ʥiselʰӖ 

Time here imɥlies 
thatӗ as ǹar as ɥossiƹleӗ 
children must haʤe 
enough time to 
eʯɥlore and ɥlaʰ 
in such a ʥaʰ that 
outcomes ӯɥlanned 
or otherʥiseӰ occur 
naturallʰ and 
neʤer ǹeel rushed 
or aƹandoned in 
ǹull ːoʥ ӵ a sȟilǹul 
management tasȟӝ 

Activities suggests 
there should ƹe a 
range oǹ suitaƹle 
alternatiʤes so eʤerʰ 
ɥarticiɥant can find 
something ʥhich ʥill 
aƹsorƹ and engage 
themӝ Ço one should 
ǹeel marginalisedӝ 

Child-directed play 

surelʰ means the 
tʰɥe oǹ ɥlaʰ actiʤitʰ 
ʥhere adults taȟe a 
ƹacȟ seatӗ aɥɥearing 
onlʰ iǹӗ as and ʥhen a 
child decides there is 
some role theʰ might 
undertaȟeӝ �ereӗ itԇs 
oǹten ƹest to Țust 
Ԇǹorgetԇ ʰou are an 
adultӝ   

Nature sɥecificallʰ 
ǹocuses on the childԇs 
connection ʥith 
natural elementsӝ �t isӗ 
oǹ courseӗ imɥortant 
to note that the ʥaʰ 
a child resɥonds toӗ 
and interacts ʥithӗ 
noʤel elements oǹ 
the natural ʥorld 
ʥill oǹten ƹe a trulʰ 
mesmeric eʯɥerience 
ʥhich must neʤer 
ƹe diluted ƹʰ 
unʥarranted adult 
interʤentionӝ  

�osted ƹʰ the national school 
grounds charitʰ ¸earning through 
¸andscaɥes ӯ¸ě¸Ӱӗ other ɥractitioners 
and ƹodies haʤe oǹǹered a more 
comɥrehensiʤe descriɥtion oǹ 
ideal settings ǹor outdoor ɥlaʰ and 
learning in the collaƹoratiʤe řisions 
and řalues document outlining 
ʥhat oɥtimum earlʰ ʰears outdoor 
ɥroʤision might looȟ liȟeӝ �n essence 
this statement details ʥhat ¸ě¸ and 
its earlʰ ʰears ɥartners see as goldӸ
standardӗ ƹestӸɥractice to realise 
and eǹǹect the transǹormation oǹ 
childrenӗ sɥaces and learningӝ yigure 
їӝљ caɥtures and condenses some oǹ 
the ȟeʰ elements theʰ adʤocate to 
achieʤe this aimӖ  

Figure 2.3  Outdoor classroom components ӯ�nsɥired ƹʰ °enningsӗ їѕіљӰ
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Figure 2.4  Visions & Values 
ӯ�nsɥired ƹʰ ¸earning through ¸andscaɥesӗ їѕѕљӰ
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Why outdoor education matters
ěhe ʥellӸƹeing oǹ ǹuture generationsӗ and ɥerhaɥs eʤen the ǹuture oǹ our ɥlanetӗ is dailʰ inːuenced 
ƹʰ the childcare ɥractices ʥe adoɥt noʥӝ Čoӗ ǹor leading outdoor education consultant °uliet 
Ąoƹertsonӗ the imɥortance oǹ the setting can neʤer ƹe oʤerstatedӖ

ԆӘ the greatest ƹenefits occur ʥhen children can sɥend significant amounts oǹ time eʤerʰ daʰ 
ɥlaʰing in a natural setting ӵ ʥoodlandsӗ ƹeaches and other ɥlaces ʥhich haʤe a ǹeeling oǹ 
ʥildness Ә it is these outdoor learning enʤironments ʥhich are reallʰ sɥecialӝԇ ӯĄoƹertsonӗ їѕіћӰ

:learlʰӗ our children ʥill need the maturitʰӗ ːeʯiƹilitʰ and ǹoresight to steer a course through a 
neʥ ʥorld ʥe cannot ʰet imagineӗ and solʤe ɥroƹlems not ʰet aɥɥarentӝ � closing comment ǹrom 
the ĄČĀ9ԇs Dr 9ird shoʥs ʥhʰ ʥe cannot aǹǹord to ƹe comɥlacentӖ  

Ԇ�s children are graduallʰ seɥarated ǹrom nature theʰ ʥill understand it lessӝ � studʰ ǹrom the 
ĩniʤersitʰ oǹ :amƹridge ӯ9almǹord et alӝӗ їѕѕїӰ comɥared ȟnoʥledge oǹ Āoȟǋmon card characters 
ʥith 9ritish ʥildliǹe ӯɥictures oǹ ƹadgersӗ ƹeetlesӗ oaȟ trees etcӝӰӝ ěhe studʰ ǹound that њјՐ oǹ 
ѝӸʰearӸolds ʥere successǹul in identiǹʰing ʥildliǹeӗ ƹut more children ӯќѝՐӰ ʥere aƹle to identiǹʰ 
Āoȟǋmon charactersӝ ěhe ǹact that childrenԇs ȟnoʥledge oǹ fictional sɥecies is greater than natural 
sɥecies shoʥs a huge caɥacitʰ ǹor learning in childrenӗ ƹut a ǹailure to oǹǹer children education 
aƹout their oʥn natural surroundingsӝԇ ӯ9irdӗ їѕѕќӰӝ 
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Natural born learners
‘One touch of nature makes the whole world kin.’ 
ӵ Śilliam ČhaȟesɥeareӖ Ԇěroilus �nd :ressidaԇ 

yrom the moment theʰ enter the ʥorldӗ ʰoung children are constantlʰ engaged in the essential 
tasȟ oǹ maȟing sense oǹ their enʤironmentӗ an actiʤitʰ ʥe define as Ԇlearningԇ in its ƹroadest senseӝ 
Kʤen tinʰ ƹaƹies are naturallʰ ɥrogrammed to eʯtract imɥortant clues ǹrom the sʥirl oǹ sensorʰ 
eʯɥeriences to ʥhich theʰ are ɥerɥetuallʰ eʯɥosedӝ ěhis mechanism ensures theʰ scan eʤerʰ 
aʤailaƹle scraɥ oǹ eʤidence in order to maȟe their understanding oǹ realitʰ as accurate as ɥossiƹleӝ 
ěhereǹore itԇs hardlʰ surɥrising thatӗ as theʰ groʥӗ ʰoung children deʤeloɥ and refine these holistic 
learning sȟills ʥhich haʤe serʤed them so ʥellӗ and are thus naturallʰ attracted to multiӸsensorʰ 
domains such as outdoor landscaɥesӝ

Holistic learners in their element

Custom-made learning resource

Descriƹing ɥreschool learnersӗ deʤeloɥmental ɥsʰchologist �lison {oɥniȟ ӯїѕѕњӰ notes that 
modern research has reʤealedӖ

ԆӘ ӧʰoungӨ children are ǹarӗ ǹar smarter than ʥe ʥould eʤer haʤe thoughtӝ ěheir ƹrains are more 
connectedӗ more ːeʯiƹle and more actiʤe than theʰ ʥill eʤer ƹe againӝ ěheʰ alreadʰ thinȟ 
aƹstractlʰӗ reason and draʥ the right conclusions ǹrom dataӝԇ

ěhis ɥredisɥosition ǹor ԆјћѕӸdegreeԇ learning is a comɥelling eʯɥlanation ǹor the eʯcitementӗ 
enthusiasm and intense engagement earlʰ ʰears children eʯhiƹit during outdoor ɥlaʰӝ Čuɥɥorting 
this ʤieʥӗ yontana oƹserʤes that Ԇɥractical eʯɥerience Ә serʤes as the raʥ material ǹor their 
thinȟingԇӗ ʥhilst �saacs ӯіўњїӰ ƹelieʤed thatӖ  

ԆŚords are at first merelʰ a ʥaʰ oǹ ɥointing to thingsӗ and ƹut emɥtʰ sounds until the children 
haʤe had a rich contact ʥith the things themselʤesӗ and eʯɥlored them ʥith hand and eʰeӝԇ

Discussing the sheer diʤersitʰ and scale oǹ the outdoor enʤironmentӗ ¶ellert ӯїѕѕїӰ has identified 
nine categories oǹ immersiʤeӗ natureӸderiʤed eʯɥerience deɥicted in yigure јӝі ƹeloʥӝ 

Figure 3.1  Typology for experiencing nature ӯ�nsɥired ƹʰ ¶ellertӗ їѕѕїӰ
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�is Ԇaestheticԇ dimension reǹerences the ƹeautʰ oǹ the natural ʥorldӗ Ԇhumanisticԇ acȟnoʥledges 
our emotiʤe commitment to nature and landscaɥesӗ Ԇmoralisticԇ denotes our sɥiritual attachment 
and ǹeelings oǹ ethical resɥonsiƹilitʰ ǹor enʤironmental conserʤationӗ and Ԇnegatiʤisticԇ descriƹes 
our ǹear oǹ natureԇs aʥesome ɥoʥerӝ ԆČcientificԇ encomɥasses our ɥrimal need to understand the 
natural orderӗ ʥhilst Ԇdominionisticԇ relates to our innate driʤe to conɧuer and control natural 
ǹorcesӝ Ԇĩtilitarianԇ eʯɥresses our human utilisation oǹ those same ǹorces and natural cʰclesӗ and 
Ԇsʰmƹolicԇ details our use oǹ natural imagerʰ in thought and languageӗ ʥhilst Ԇnaturalisticԇ reǹers to 
our direct eʯɥerience oǹ natural ɥhenomenaӝ 

¶ellertԇs comɥrehensiʤe catalogue oǹ the natural outdoor ʥorld illustrates the ƹreadth and 
deɥth oǹ its ʥonderǹul caɥacitʰ to ǹascinate ʰoung learnersӝ ěhis conceɥt is echoed in ěhomas ծ 
�ardingԇs Ԇareas oǹ deʤeloɥmentԇӗ a ǹrameʥorȟ the authors use to discuss outdoor ɥlaʰ and its role 
in learningӝ ¸isted in yigure јӝї ƹeloʥӗ these headings ɥroʤide a useǹul structure ǹor thinȟing aƹout 
ȟeʰ asɥects oǹ teaching and learning outdoorsӝ

yigure јӝї  ¸earning and deʤeloɥing through ɥlaʰӖ Ԇareas oǹ deʤeloɥmentԇ ӯ�nsɥired ƹʰ ěhomas ծ �ardingӗ їѕііӰ

The physical domain
yree ɥhʰsical moʤement oǹ eʤerʰ ȟind is undouƹtedlʰ ƹestӸsuɥɥorted ƹʰ the outdoor enʤironment 
andӗ Ãargaret ÃcÃillan ƹelieʤedӗ is Ԇalmost as much ʥanted as ǹood and airԇ ƹʰ eʤerʰ child 
ƹetʥeen і and ќ ʰears oǹ ageӖ  

Ԇěo moʤeӗ to runӗ to find things out ƹʰ neʥ moʤementӗ to ǹeel oneԇs liǹe in eʤerʰ limƹӗ that is the liǹe 
oǹ earlʰ childhoodӝԇ ӯÃcÃillanӗ іўіўӰ

�s ÃcÃillan clearlʰ imɥliesӗ and contemɥorarʰ research has unɧuestionaƹlʰ estaƹlishedӗ ɥhʰsical 
moʤement not onlʰ ɥromotes health and ɥhʰsical groʥthӗ it is also a ʤital ɥrecursor oǹ cognitiʤe 
deʤeloɥmentӝ ěhomas ծ �arding detail its imɥortance ƹʰ eʯɥlaining thatӖ 

Ԇ:hildren need to eʯɥerience the ʥorld through their senses and moʤement ƹeǹore theʰ can 
deʤeloɥ mental maɥs and aƹstract thoughtӝԇ 
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The cognitive domain
ěhe Ԇoutdoor classroomԇ is crammed ʥith real eʯɥeriencesӖ ǹor eʯamɥleӗ groʥing and harʤesting 
ɥotatoesӗ ƹaȟing them on an oɥen fireӗ then eating them ǹreshlʰ cooȟed amidst an eʤocatiʤe aura 
oǹ ʥoodsmoȟeӝ ĀroƹlemӸsolʤing actiʤities also aƹoundӖ Ԇěheʰ countӗ maȟe uɥ songs Ә measure 
and eʯɥerience ːoʥӗ graʤitʰӗ and ǹorcesԇӗ ʥhilst enȚoʰing Ԇ discoʤeriesӗ imaginarʰ ɥlaʰӗ eʯɥloration Ә 
ƹig sɥaces that aǹǹord climƹingӗ crouchingӗ rollingӗ miʯingӗ ɥainting and ƹuilding ӵ all ʥithin a risȟӸ
assessed enʤironment that alloʥs children to ƹe saǹe to doӗ rather than saǹe ǹrom doingӝԇ ӯŚoodsӗ 
їѕіјӰ

Śhilst eʯotic resources are not necessarʰ ǹor most oǹ these actiʤitiesӗ ɥractitioners ɥlanning 
neʥ eɧuiɥment and eʯɥeriences ʥill find the suggestions oǹǹered ƹʰ ¶ritchensȟʰ et al ӯіўќќӰ 
concerning the relatiʤe ʤalue and ǹunctions oǹ resources ʥhich oǹǹer diǹǹerent leʤels oǹ comɥleʯitʰ 
are ʤerʰ helɥǹul ӵ see diagram ƹeloʥӝ 

ěhough each tʰɥe oǹ eɧuiɥment is definitelʰ reɧuiredӗ suɥer units oǹǹer children the most diʤerse 
and interactiʤe ǹunctionalitʰӝ 
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yigure јӝј  :lassification oǹ eɧuiɥment ӯ�nsɥired ƹʰ ¶ritchensȟʰ et alӗ іўќќӰ

Simple Complex Super units

The emotional domain
ԆĄough and tumƹleԇ outdoor ɥlaʰ defines relationshiɥsӗ oɥɥortunities ǹor autonomʰ and 
resɥonsiƹilitʰ ɥromote confidence and selǹӸesteemӗ and ʤaried sɥaces alloʥ children to encounter 
a miʯ oǹ ʤiƹrant communitʰ togetherӝ Ãoments oǹ ɧuiet reːection are eɧuallʰ ɥossiƹle in 
landscaɥes ʥhere Ԇthe colours changeӗ the temɥerature changesӗ the ǹeel oǹ the outdoors changes 
all the timeԇӝ ӯKducation Čcotlandӗ їѕіњӰ 

The social domain
Diǹǹerent age grouɥs can interact more naturallʰ outdoors ʥhile taȟing on comɥlementarʰ roles 
in grouɥ ɥlaʰӝ Ýnce again rough and tumƹle actiʤitʰ ƹuilds and tests ǹriendshiɥs ӵ and oǹten 
demands tolerance and assertiʤe resɥonses in eɧual measureӝ :oӸoɥeratiʤe ɥlaʰ miʯes roles ʥith 
children oǹten directing adults in childӸdeʤised imaginarʰ settingsӗ and the large sɥaces and rich 
diʤersitʰ oǹ the outdoors alloʥs those ʥith additional needs to ǹeel genuinelʰ included ʥhile 
ƹeing aƹle to ɥarticiɥate at their oʥn comǹortaƹle leʤelӝ

The spiritual domain 
Kʯɥeriencing ɥlants and animals helɥs children to understand liǹe cʰclesӗ and deʤeloɥs the 
conceɥt that the outdoors is home to our natiʤe ʥild sɥeciesӝ ěhis can ƹe eʯtended to include 
a gathering aʥareness that humans are also ɥart oǹ this natural eco sʰstemӗ that outdoor 
landscaɥes are sɥecial ɥlacesӗ and that all liʤing things deserʤe our resɥectӝ  
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Practical considerations
yor earlʰ ʰears children to gain ǹull ƹenefit ǹrom anʰ Ԇoutdoor classroomԇ settingӗ sensitiʤe adults 
must alʥaʰs ƹe inʤolʤed in a caɥacitʰ aɥɥroɥriate to the tʰɥe oǹ actiʤities ʥhich are ƹeing 
ɥromotedӝ �ndeedӗ ǹor meaningǹul learning to taȟe ɥlaceӗ Ãalone ծ ěranter ӯїѕѕјӰ consider Ԇthe 
use and management oǹ the outdoor sɥace is as imɥortant as access itselǹӝԇ 

ěo inǹorm this imɥortant ɥersɥectiʤeӗ lecturer in Karlʰ ťears Kducation �elen 9ilton has assemƹled 
іѕ guiding ɥrinciɥlesӝ ěhis distillation oǹ outdoor educational eʯɥerience oǹǹers imɥortant adʤice 
on ɥractical considerations inːuencing the management oǹ teaching and learning outdoorsӝ ěhe 
diagram in yigure јӝљ giʤes a ːaʤour oǹ the headline messages contained in the documentӗ and is 
then ǹolloʥed ƹʰ a more detailed summarʰ touching on 9iltonԇs maȚor ɥoints oǹ recommended 
ƹest ɥracticeӝ

Figure 3.4  Ten guiding principles for outdoor teaching and learning ӯ�nsɥired ƹʰ 9iltonӗ їѕіѕӰ
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1
2
3
4
5
6
7
8
9
10

{iʤen uncomɥromised accessӗ structured and unstructured ɥlaʰӗ and sȟilledӗ lightӸtouch suɥɥortӗ 
ʰoung children ʥill ƹe stimulated to learnӗ groʥ and ːourish in outdoor settingsӝ Ýǹ all the reasons 
ʥhʰ this should ƹe soӗ ɥerhaɥs the most imɥortantӗ as 9ilton again reminds usӗ is that theʰ are 
doing ʥhat comes naturallʰ to them in the ƹest ɥossiƹle enʤironmentӖ   

ԆӘ children learn to talȟӗ and talȟ to learnӗ theʰ learn to moʤe and moʤe to learnӗ theʰ learn to ɥlaʰ 
and ɥlaʰ to learnӗ learn aƹout their senses and theʰ learn through their sensesӝ �ll oǹ these are 
ʤehicles ƹʰ ʥhich theʰ can learnӗ and all are more easilʰ accessed outsideӝԇ ӯ9iltonӗ їѕіѕӰ

�ndoor ɥroʤision should ƹe comƹined ʥith outdoor ɥroʤisionӗ ʥith the aim oǹ 
creating a coherent ǹacilitʰ ʥith essentiallʰ seamless transitionsӝ

:hildren should ɥreǹeraƹlʰ haʤe simultaneous access to indoor and 
outdoor settingsӝ

9oth settings should ƹe resourced and managed to the same standardsӗ  
sending a message that ƹoth are recognised as imɥortant and eɧuallʰ ʤaluedӝ

�n outdoor ǹacilitʰ must alʥaʰs ƹe used as a teaching and learning enʤironmentӗ 
otherʥise much oǹ the ɥotential imɥact and ƹenefit oǹ the eʯɥerience ʥill ƹe lost 
as it ƹecomes Țust a Ԇɥlaʰgroundԇ in the ʥorst senseӝ

ěhe eǹǹectiʤeness oǹ an outdoor setting ʥill ƹe inːuenced ƹʰ its 
laʰout and designӝ

yor earlʰ ʰears childrenӗ outdoor ɥlaʰ is a core comɥonent oǹ learning 
ӵ theʰ are simɥlʰ Ԇʥiredԇ to reaɥ the enormous ƹenefits aʤailaƹleӝ

�n outdoor classroom oɥtimises certain ȟeʰ learning modes ʥhich 
cannot ƹe satisǹactorilʰ reɥlicated indoorsӝ

¸earners need ːeʯiƹle resources and diʤerse enʤironments to challenge 
and eʯɥand the range oǹ oɥɥortunities and modes oǹ resɥonseӝ

¸earners must ƹe aƹle to controlӗ adȚust and rearrange their learning enʤironment 
to maʯimise the ɥossiƹilities aʤailaƹle and aʤoid stereotʰɥical ɥatterns oǹ ɥlaʰӝ

Čtaǹǹ must create an atmosɥhere ʥhich ɥositiʤelʰ ɥromotes outdoor ɥlaʰӝ 
ěheʰ are essentiallʰ Ԇɥlaʰʥorȟersԇ and neʤer Țust suɥerʤisors on dutʰӝ
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Outdoor adventures: 
ěhe ƹenefits oǹ risȟ 
& challenge

“I am not afraid of storms, for I am learning to sail my ship.” 
ӷ ¸ouisa Ãaʰ �lcott 

�nʰone ʥho has had the ɥriʤilege oǹ oƹserʤing ʰoung children totallʰ aƹsorƹed in outdoor ɥlaʰ 
ʥill surelʰ agree ʥith řoceԇs assertion that Ԇchildren ɥlaʰing are as ʤiƹrant and aliʤe as humanitʰ 
getsӝԇ ӯřoceӗ їѕіћӰӝ Śhen children are outdoorsӗ this Ԇɥlaʰ driʤeԇӗ as yontana ӯіўѝіӰ descriƹes itӗ oǹten 
taȟes the ǹorm oǹ adʤenturous ɥlaʰ ʥhich Čɥinȟaӗ Çeʥƹerrʰ and 9eȟoǹǹ ӯїѕѕіӰ ƹelieʤe shares 
manʰ oǹ the ǹeatures oǹ the characteristic ɥlaʰ enȚoʰed ƹʰ oǹ the ʰoung oǹ manʰ sɥeciesӝ ěheʰ 
ɥroɥose that it ǹunctions as Ԇtraining ǹor the uneʯɥectedԇ and suggest thatӗ at times during this 
actiʤitʰӗ ɥlaʰers ʥilǹullʰ ɥlace themselʤes in Ԇdisadʤantageous ɥositionsԇ in order to saʤour the 
Ԇnoʤeltʰ and risȟԇӝ ěhisӗ the authors suggestӗ Ԇadds to the intensitʰ and ɥleasure oǹ the ɥlaʰӝԇ  

�oʥeʤerӗ {ill ӯїѕѕќӰ and others note thatӗ liȟe manʰ other asɥects oǹ childhoodӗ in modern times 
this natural tʰɥe oǹ ɥlaʰ is too oǹten Ԇundermined ƹʰ risȟ aʤersionӝԇ

Outdoor play in previous generations
�s all grandɥarentsӗ and most ɥarentsӗ ʥill attestӗ regular oɥɥortunities ǹor adʤenture ɥlaʰ 
outdoors ʥere once an imɥortant ɥart oǹ groʥing uɥӝ �n ǹactӗ as yigure љӝї illustratesӗ manʰ oǹ 
the nurserʰ rhʰmes our earlʰ ʰears children are still taught to chant harȟ ƹacȟ to real childhood 
adʤentures ǹrom ƹʰgone daʰs oǹ a ȟind most ʥill rarelʰӗ iǹ eʤerӗ ƹe alloʥed to eʯɥerienceӖ 

Figure 4.1  Adventurous play is common to most young mammals 

yigure љӝї  :hildrenԇs adʤenture ɥlaʰ and eʯɥeriences caɥtured in nurserʰ rhʰmes and ǹolȟ tales
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ěhough ǹeʥӗ iǹ anʰӗ ɥarents and childcare ɥroǹessionals actuallʰ ƹelieʤe outdoor ɥlaʰ is detrimental 
to a childԇs natural deʤeloɥmentӗ a significant numƹer ǹeel ɥressured on all sides to sɥare no 
eǹǹort to ȟeeɥ children totallʰ saǹe at all costsӝ �s :oʥleʰ and manʰ other authors commentӗ 
ʥhen adults trʰ to Ԇeliminate all the ɥotential risȟsԇ it denies children the chance to Ԇlearn to ȟeeɥ 
themselʤes saǹeԇӝ ӯ:oʥleʰӗ їѕіћӰӝ �nd taȟing a ƹroader and longerӸterm ʤieʥӗ ɥhilosoɥher �lain de 
9otton goes on to ɥoint out ʥhʰ such ʥellӸintentioned ɥreʤentatiʤe action can ƹe disastrous in 
adulthoodӖ

ԆӘ the most ǹulfilling human ɥroȚects aɥɥear inseɥaraƹle ǹrom a degree oǹ danger and tormentӗ 
the sources oǹ our greatest Țoʰs lʰing aʥȟʥardlʰ close to those oǹ our greatest challengesӝ Śe 
must striʤe to correct the ƹelieǹ that ǹulfilment must come easilʰ or not at allӗ a ƹelieǹ ruinous in its 
eǹǹectsӝԇ ӯde 9ottonӗ їѕіњӰӝ

yigure љӝј  ěhe emergence oǹ motor sȟills 

Movement underpins development
yor earlʰ ʰears childrenӗ access to unconstrained moʤement is the ȟeʰ to all asɥects oǹ learning 
and deʤeloɥmentӗ and the oudoor landscaɥe is the ɥerǹect setting to accommodate and ɥromote 
this natural ɥrocessӝ yigure љӝј shoʥs the logical seɧuence oǹ eʤents ʥhich occur as a ʰoung child 
continuouslʰ ɥractises and ɥerǹects ƹoth grossӸ and fine motor sȟills in order to acɧuire and 
control eʤer more soɥhisticated actionsӝ 

ěhis continuum oǹ learned actions inʤolʤes manʰ ɥoints at ʥhich the ʰoung child is liȟelʰ to risȟ 
ǹailureӗ ǹears and ƹrieǹ setƹacȟs in ɥrogressing ǹrom one ɥhase to the neʯtӝ Kach childԇs eʯɥerience 
is uniɧue andӗ as Čollʰ ӯїѕіњӰ eʯɥlainsӗ he or she ʥill deʤeloɥ their oʥn Ԇinternal risȟ assessment 
ɥrocessԇ to get through indiʤidual diǹficultiesӝ ěemɥorarʰ ɥroƹlems can occurӗ ǹor eʯamɥleӗ 
ʥhen toddlers ʥho haʤe learned to ʥalȟ inside encounter the less ɥredictaƹle gradients and 
uneʤenness oǹ outdoor surǹacesӝ ěheʰ ʥill ƹecome unsteadʰ at first as theʰ graduallʰ learn to 
adaɥt to the demands oǹ ʥalȟing outsideӝ  
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The advantages of outdoor play
:learlʰ children are aƹle to moʤe ǹreelʰ in ƹoth indoor and outdoor enʤironments ƹutӗ as Čollʰ 
ӯїѕіњӰ identifiesӗ it is ɥrimarilʰ outdoor ɥlaʰ ʥhich aǹǹords ʰounger children the most eʯɥansiʤe 
oɥɥortunities to learn and groʥӝ yigure љӝљ summarises seʤen core ǹeatures oǹ the outdoor ɥlaʰ 
enʤironment ʥhich are then descriƹed ƹeloʥ in greater detailӝ  

Ӑ Çatural enʤironments can oǹǹer great diʤersitʰ and ːeʯiƹilitʰ ʥhich suɥɥorts a ƹroad 

 range oǹ ɥlaʰ and learning oɥɥortunitiesӝ

Ӑ ĩnliȟe a teacherӸcontrolled classroomӗ or a ɥarentӸregulated home atmosɥhereӗ  
 the outdoors ǹeels ǹree ǹrom such goʤerning inːuences and thereǹore ǹar more suitaƹle  
 as a conteʯt ǹor ɥlaʰ and creatiʤe adaɥtationӝ

Ӑ Ýutside ɥlaʰ alloʥs more ʤarietʰ ӵ constructionӗ maniɥulationӗ modes oǹ moʤementӗ 
 control and refinement oǹ ƹodʰ actionsӝ yurthermoreӗ ƹeing closer to nature stimulates  
 a sense oǹ aʥe and ʥonderӗ and its caɥacitʰ to fire the imagination ɥromɥts rich  
 creatiʤe and sʰmƹolic ɥlaʰӝ

Ӑ �nʰ child can ɥlaʰ outdoors in their oʥn ʥaʰӗ at an aɥɥroɥriate leʤelӗ and enȚoʰ the 

 eʯɥerience to the ǹullӝ 

Ӑ ěhe outdoor landscaɥe can suɥɥort ƹoth indiʤidual and grouɥ ɥlaʰ and its aƹundant 

 resources oǹǹer imɥortant ƹenefits ǹor ɥhʰsicalӗ mental and emotional health 

 and ʥellƹeingӝ 

Ӑ Śhen outsideӗ children naturallʰ learnӗ communicateӗ recall and discuss eʤerʰthing 

 under the sun ʥhile simɥlʰ haʤing ǹun in the ǹresh airӝ

Ӑ Kʤerʰ childԇs natural curiousitʰ is eʯcited ƹʰ ɥlaʰing outdoors and ʥill encourage 

 them to eʯɥlore and eʯtend anʰ ȟind oǹ ƹoundarʰӝ ӯČollʰӗ їѕіњӰӝ

yigure љӝљ  ěhe imɥortant ƹenefits oǹ outdoor ɥlaʰ ӯ�nsɥired ƹʰ Čollʰӗ їѕіњӰ
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Supporting practitioners
Ço matter hoʥ liǹeӸenhancing outdoor eʯɥerience maʰ ƹeӗ the ɧualitʰ oǹ adult ɥarticiɥation is 
aƹsolutelʰ critical to successǹul outcomesӗ ʥith Čteɥhensonӗ ǹor eʯamɥle maȟing it clear that 
Ԇdesɥite the imɥortance oǹ a challenging enʤironmentӗ childrenԇs hunger ǹor ɥhʰsical challenge ʥas 
satisfied more through the ɥractitionersԇ attitudes than the ɥroʤision itselǹӝԇ ӯČteɥhensonӗ їѕѕјӰӝ 
�nd considering the issue ǹrom the alternatiʤe ɥersɥectiʤe oǹ childcare ɥroǹessionalsӗ Čandseter 
emɥhasises that Ԇfinding the ƹalance ƹetʥeen alloʥing children to eʯɥlore and taȟe risȟs in 
their ɥlaʰ ʥhile also aʤoiding serious inȚuries is not an easʰ eʯerciseӝԇ ӯČandseterӗ їѕііӰӝ yor those 
managing childcare settingsӗ the imɥlications are clearӖ not onlʰ must children ƹe suɥerʤised 
ƹʰ enthusiastic and eʯɥerienced ɥractitionersӗ staǹǹ in turn must also receiʤe uneɧuiʤocal goldӸ
standard encouragementӗ assistance and aɥɥroʤalӝ ěoʤeʰ eʯɥlains Țust hoʥ much this can inːuence 
the ɥroʤisionӖ 

ԆӘ ʥhere ɥractitioners ǹelt suɥɥorted ʥithin 
their teams and understood the ƹenefits oǹ risȟӸ
taȟingӗ theʰ ʥere confident to oǹǹer eʯɥeriences 
ʥhich included some element oǹ risȟ and 
challengeӝ Śhere ɥractitioners ǹelt unsuɥɥorted 
ƹʰ senior staǹǹ and anʯious aƹout ƹlame and 
ɥossiƹle litigationӗ theʰ ʥere less liȟelʰ to maȟe 
ɥroʤision ǹor adʤenturous ɥlaʰӝԇ ӯěoʤeʰӗ їѕіѕӰӝ

ěhe ɥroǹessional risȟs ǹor ɥractitioners are 
real and must ƹe ǹullʰ addressed to unlocȟ 
the ɥotential enhancements theʰ alone can 
contriƹute ƹʰ their ʥholehearted commitment 
to challenging ɥlaʰӝ ěoʤeʰ has oǹǹered some 
ɥractical suggestions ƹʰ ʥhich this could ƹe 
achieʤedӝ ěhese are conceɥtualised in yigure љӝњ 
and then outlined ƹeloʥӝ 
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yigure љӝњ  � ǹrameʥorȟ ǹor suɥɥorting insɥirational 
outdoor play ӯ�nsɥired ƹʰ ěoʤeʰӗ їѕііӰ 

Ӑ Čhared understandings concerning saǹetʰ and risȟ alloʥ staǹǹ to oɥerate in an 

 enʤironment ʥhere eʯɥectations are made clear in a shared aɥɥroach ʥhich eʯtends 

 ʥell ƹeʰond ɥrocedural risȟ assessmentsӝ

Ӑ Kngaging ɥarents is essentialӝ ěheʰ must ƹe alloʥed to ƹecome ɥartners in outdoor 
 ɥlaʰ intitiatiʤes rather than marginalised to ƹe conʤerted into critics or ɥotential litigatorsӝ

Ӑ �doɥting realisticallʰ high eʯɥectations oǹ ʥhat children can achieʤe is central to the 

 success oǹ outdoor ɥlaʰ ɥroȚectsӝ ěhis demands that eʤerʰone is ʥellӸinǹormed aƹout 

 each childԇs caɥaƹilities and ʥill thus ƹe aƹle to Țudge ʥhenӗ and ʥhen notӗ to interʤeneӝ

Ӑ yorest Čchools haʤe shoʥn the ʥaʰ ʥith ɥositiʤe risȟӸtaȟingӖ ěhreeӸʰearӸolds Țoin in 

 climƹing treesӗ ƹuilding dens and firesӗ using sharɥ toolsӗ and much moreӝ Čaǹetʰ is  
 ƹuiltӸin at eʤerʰ stageӗ ǹor eʯamɥleӗ ƹʰ teaching children to ʥhittle ʥood using onlʰ 

 ȟniǹe stroȟes moʤing aʥaʰ ǹrom the ƹodʰӝ

Ӑ :hildren must ƹe acceɥted as the natural risȟӸseeȟers and risȟӸtaȟers theʰ areӝ ěhe tasȟ 

 is to determine their intentions and then suɥɥorting them to discoʤer a saǹe means oǹ 
 achieʤing the desired outcomesӝ 

Ӑ Āractitioners should deʤeloɥ a common language oǹ risȟ and saǹetʰ ʥhich saǹelʰ 

 ǹacilitates ɥlaʰ oƹȚectiʤes ӯeӝgӝ Ԅcoming doʥn ƹacȟʥards ʥould ƹe a saǹer ʥaʰԅӰ and is 

 ɥreɥared to limit or curtail a ɥroɥosed ʤenture on the rare occasions it maʰ ƹe necessarʰ 

 ӯeӝgӝ Ԅnoӗ thatԇs dangerous ƹecause ӝӝӝԅӰӝ :hildren ʥill ƹe encouraged to remain 

 adʤenturous ʥhere theʰ can relʰ uɥon secure and reasonaƹle ƹoundaries ʥhich are 

 clearlʰ eʯɥressedӝ ӯěoʤeʰӗ їѕііӰ

Āriorities
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Kncouraging adʤenturous ɥlaʰ in the earlʰ ʰears is all aƹout initiating the deʤeloɥment oǹ risȟ ʥise 
adults ʥith a Ԇgo ǹor itԇ mentalitʰӝ ěhough no one ȟnoʥs ʥhat the ǹuture holdsӗ most ĩ¶ ǹamilies 
can recall the strong sɥirit ʥhich sustained their ǹoreƹears through times oǹ ʥar and harsh 
conditions until ƹetter times returnedӝ �cceɥting a challengeӗ rather than ǹeeling crushed ƹʰ itӗ 
ʥill alʥaʰs ƹe an essential ɥart oǹ such resilienceӗ causing author Āollʰ Ãorland to asȟӖ

Ԇ{iʤen that a ʥorld ʥithout risȟ is unthinȟaƹle and that hʰɥerӸcaution maʰ ɥroʤe as undesiraƹleӗ 
and as ha˃ardousӗ as mindless thrillӸseeȟingӗ consider thisӖ Ә Śhere is the Ąisȟ Śise sʥeet sɥotӞԇ 
ӯÃorlandӗ їѕіњӰӝ

�t is surelʰ the core tasȟ oǹ highӸɧualitʰ outdoor ɥlaʰ ɥroʤision to eɧuiɥ eʤerʰ earlʰ ʰears child ʥith 
the means to ansʥer that ɧuestionӝ
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A modern paranoia: 
Āersɥectiʤes on risȟ

“A ship is always safe at the shore - but that is NOT what it is built for.”
ӷ �lƹert Kinstein

°ust liȟe generations oǹ sȟilǹul marinersӗ modern childcare ɥroǹessionals are ȟeenlʰ aʥare oǹ risȟӗ 
esɥeciallʰ as risȟ assessments ɥroƹaƹlʰ goʤern manʰ asɥects oǹ their dailʰ ɥracticeӝ �nd should 
theʰ eʤer ƹecome the slightest ƹit comɥlacentӗ the media elements in our modern societʰ ʥill 
continue to regularlʰ driɥӸǹeed stories oǹ accidentsӗ dangers and aƹuse oǹ eʤerʰ ȟind ʥhichӗ 
theoreticallʰ at leastӗ haʤe the ɥotential to threaten the ʥellӸƹeing oǹ eʤerʰ childӝ �ll too soon this 
can lead to the groʥth oǹ a stultiǹʰing ԆrisȟӸaʤersion cultureԇ ʥhich can haʤe a deʤastating eǹǹect 
on the groʥth and deʤeloɥment oǹ childrenӝ 

yigure њӝі  ěhe conceɥt oǹ a risȟ continuum 

ěhe risȟ conceɥt
�cȟnoʥledging that tragedies do occurӗ there are manʰ ʥho neʤertheless ǹeel the term Ԇrisȟԇ has 
acɧuired inaɥɥroɥriate oʤertones ӵ as ǹor eʯamɥle in the ɥhrase Ԇa child at risȟԇ ӵ ʥhich can all too 
easilʰ sȟeʥ our ɥerceɥtionsӝ �n the eʯɥerienced oɥinion oǹ insuranceӸindustrʰ risȟ ɥroǹessionalsӖ

ԆĄisȟ per se is neither good nor ƹadӢ rather it is an eʯɥression oǹ ɥroƹaƹilitʰ ӵ the liȟelihood oǹ a 
ɥarticular outcomeӗ ɥositiʤe or negatiʤeӝԇ ӯ:orleʰ ծ ĩtermannӗ їѕіњӰӝ

ěhus our societʰԇs current ǹears are oǹten needlesslʰ raisedӗ and sometimes shamelesslʰ eʯɥloitedӗ 
ƹʰ the casualӗ eʤerʰdaʰ distortions oǹ this conceɥtӝ �n realitʰӗ it is oǹten ǹar more accurate and 
helɥǹul to ʤisualise the ʥord Ԇrisȟԇ at the midӸɥoint oǹ a continuum in ʥhich ha˃ard and challenge 
reːect negatiʤe and ɥositiʤe eʯtremesӖ

ěhis ʤieʥ is suɥɥorted ƹʰ Ãorland ӯїѕіњӰ ʥho has noted the Ԇdelusional ˃eal to stamɥ out Ә 
the neutral idea oǹ uncertaintʰ ӧand reɥlace itӨ ʥith the negatiʤe one oǹ ha˃ardԇӝ Ԇ�ndeedӗ ʰour 
thesaurus ʥill tell ʰouӗԇ she ʥarnsӗ Ԇthat Ԅha˃ardԅ and Ԅrisȟԅ are one and the sameӗ ƹut do not ƹe 
ǹooledӢ theʰ are notӝԇ
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Ąisȟ assessments
�t is neʤer easʰ to thinȟ rationallʰ ʥhen ʥe ƹecome unreasoninglʰ ǹearǹul aƹout risȟӗ and as Corley 
& Utermann again observe, ‘[when] profound risk aversion becomes a habit [it] can undermine 
good decision making’ӝ ěhis truth ʥas eʯɥosed ƹʰ the ɥsʰchologist {erd {igeren˃er ӯїѕѕћӰ ʥho 
careǹullʰ researched ĩČ traʤel haƹits in the ʥaȟe oǹ the ўӣіі disaster in їѕѕіӝ Āredictaƹlʰӗ the ĩČ 
ɥuƹlic mostlʰ aƹandoned air traʤel during the ʰear ǹolloʥing those terrorist attacȟsӝ {igeren˃erԇs 
dataӗ summarised in yigure њӝї ƹeloʥӗ shoʥs that the collectiʤe sʥitch ǹrom ɥlanes to cars 
resulted in іӗњўњ eʯtra road deaths oʤer the іїӸmonth ɥeriod ӯaǹter ʥhichӗ figures then ǹell ƹacȟ to 
the ɥreʤious normal leʤelsӰӝ 

Čtatisticallʰӗ air traʤel is dramaticallʰ saǹer than car traʤelӗ so in eǹǹectӗ each oǹ these unǹortunate 
ɥeoɥle made a decision theʰ imagined ʥas Ԇsaǹe and ʥiseԇӗ ʥith lethal resultsӝ {ardner calculates 
that іӗњўњ ǹatalities is Ԇoʤer њѕՐ oǹ the јӗѕѕѕ death toll caused ƹʰ the ўӣіі atrocitʰԇӗ and Ԇsiʯ times 
higherԇ than the їћћ ʤictims aƹoard the hiȚacȟed aircraǹtӗ and commentsӖ 

Ԇӧthe ǹamiliesӨ still thinȟ theʰ lost husƹandsӗ ʥiʤesӗ ǹathersӗ mothersӗ and children to Ә  
traǹfic accidents ʥe acceɥt as the regrettaƹle cost oǹ liʤing in the modern ʥorld Ә  
ěheʰ didnԇt Ә �t ʥas ǹear that stole their loʤed onesӝԇ ӯ{ardnerӗ їѕѕўӰӝ 

�s ɥoliticians and the media are ʥell aʥareӗ the imɥact oǹ ƹad neʥs is mostlʰ ɥersonal and 
culturalӗ and as such it regularlʰ colours and distorts our thinȟingӝ Śhat is moreӗ ӯas ǹundӸraising 
adʤertisers ǹor international aid agencies ȟnoʥ ʤerʰ ʥellӰ most oǹ us resɥond emotionallʰ to a 
deɥiction oǹ one distressed childӗ ʥhereas ʥe find it harder to grasɥ the ǹull tragic imɥlications 
oǹ largeӸscale death tolls to the same degreeӗ leading some to descriƹe such statistical reɥorts as 
Ԇɥeoɥle ʥith the tears dried oǹǹԇӝ

Figure 5.2  Aftermath of the 9/11 atrocity ӯ�nsɥired ƹʰ {igeren˃erӗ їѕѕћӰ
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:ontemɥorarʰ eʯɥosure to risȟ
Čimilar comɥarisons haʤe ƹeen made aƹout the risȟs children noʥ ǹace in the modern ʥorldӝ 
{uldƹergӗ ǹor instanceӗ made a Ԇɥositiʤe correlationԇ ʥhich eʯɥlored the relationshiɥ ƹetʥeen 
child ɥedestrian ǹatalities and the amount oǹ ɥarents unʥilling to alloʥ their children to cross 
a road aloneӝ yigure њӝј shoʥs thatӗ oʤer the same ǹourӸʰear ɥeriodӗ totals ǹor ɥedestrian road 
deaths among seʤenӸtoӸtenӸʰearӸolds and the groʥing numƹer oǹ oʤerlʰӸɥrotected children each 
increased ƹʰ ѝՐӝ Ýne imɥlication oǹ these figures is thatӗ haʤing little ɥractical eʯɥerience oǹ road 
ha˃ardsӗ this grouɥ oǹ child ɥedestrians thereǹore ƹecame more accidentӸɥroneӝ  

ŚellӸintentioned ɥarental anʯietʰ and ǹearӗ manʰ noʥ ƹelieʤeӗ is denʰing children oɥɥortunities 
to ƹecome risȟӸʥise through learning to refine and trust their oʥn Țudgementsӝ �s de 9otton  
ɥuts itӖ

Ԇ�n age oƹsessed ƹʰ saǹetʰ has oɥened uɥ a collectiʤe neʥ dangerӖ the sclerosis that comes ǹrom 
ɥutting securitʰ aƹoʤe all other ʤirtuesӝԇ ӯde 9ottonӗ їѕіњӰӝ

ěhe ʥithering eǹǹect this doomӸladen atmosɥhere is haʤing on the Ԇrisȟ musclesԇ oǹ a todaʰԇs 
ʰoung children has ƹeen documented ƹʰ Ãoss ӯsee yigure њӝљӰ ʥho comɥares some oǹ our 
ɥresent ʥatchǹulӗ stringent attitudes to childrenԇs outdoor ɥlaʰ ʥith the ǹreedoms children 
enȚoʰed in the ɥastӖ 

Figure 5.3  Positive correlation of road deaths and protected children ӯ�nsɥired ƹʰ {uldƹergӗ їѕѕўӰ

yigure њӝљ  �oʥ childrenԇs outdoor ɥlaʰ has ƹecome restricted ӯ�nsɥired ƹʰ Ãossӗ їѕіїӰ
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:hallenge as a catalʰst ǹor risȟ aʥareness 

Ąisȟ and saǹetʰ in ɥractice

�s all ɥarents and those deliʤering earlʰ ʰears care ʥill ȟnoʥӗ ʰounger children are naturallʰ ʥired 
to ːourish ʤia endless cʰcles oǹ Ԇrisȟ ӵ groʥ ӵ reɥeatԇ actiʤitʰӝ Kʯɥlaining some oǹ the manʰ ƹenefits 
this ƹringsӗ ěoʤeʰ reminds usӖ

Ԇ9aƹies ʥould neʤer learn to craʥlӗ negotiate steɥsӗ stand uɥӗ or children learn to runӗ ride a ƹiȟe 
and so on ʥithout ƹeing ɥreɥared to taȟe a risȟӗ to tumƹle and to learn ǹrom the conseɧuencesӝ 
¸earning to naʤigate sɥaceӗ ɥeoɥle and oƹȚects reɧuires risȟ and a ʥillingness to trʰ thingsӗ haʤe a 
go and maȟe mistaȟesӝԇ ӯěoʤeʰӗ їѕііӰӝ

Ýne ɥarticular asɥect oǹ this ɥlaʰ ʥorld oǹ discoʤerʰ is the highӸoctane eʯɥosure to challenge and 
adʤenture ʥhich is termed ilʰnʯ or Ԇdi˃˃ʰ ɥlaʰԇ Ӹ and ʥhichӗ ǹor manʰӗ continues into adult liǹeӝ 
ěhe {reeȟ ʥord ilʰnʯ literallʰ translates as Ԇʥhirling ʥaterԇ and relates to the sʥirling sensorʰ rush 
ʰoung children are draʥn to enȚoʰ and constantlʰ eʯɥlore through actiʤities such as ƹeing tossed 
in the airӗ ƹalancing ɥrecariouslʰӗ and manʰ others ʥhere the ƹoundaries ƹetʥeen Țoʰ and ǹearӗ 
success and ǹailureӗ risȟ and reʥard are ƹlurred ӵ or eʤen temɥorarilʰ susɥended ӵ ɥending a saǹe 
outcome and a heightened sense oǹ satisǹactionӗ ʥellӸƹeing and selǹӸʥorthӝ  

Dʥecȟ ӯїѕѕѕӰ has descriƹed this earlʰӸchildhood ƹehaʤiour as ƹuilding the core comɥonents 
oǹ a Ԇmasterʰ disɥositionԇ ʥhich ʥill suɥɥort a liǹetime oǹ learningӝ �ǹ this ǹacilitʰ is not alloʥed to 
deʤeloɥӗ Dʥecȟ ƹelieʤesӗ it is soon reɥlaced ƹʰ an acɧuired Ԇhelɥlessnessԇӝ ěhisӗ she claimsӗ is oǹten 
made ǹar ʥorse ƹʰ the ɥersistent communication oǹ ɥarental anʯietiesӝ Ąather than ɥursuing 
the imɥossiƹle goal oǹ aƹsolute saǹetʰӗ Dʥecȟ argues that enȚoʰaƹle challenge is ƹʰ ǹar the ƹest 
resɥonse ƹecauseӖ

Ԇ�t doesnԇt helɥ a child to tacȟle a diǹficult tasȟ iǹ theʰ succeed constantlʰ on an easʰ oneӝ �t doesnԇt 
teach them to ɥersist in the ǹace oǹ oƹstaclesӗ iǹ oƹstacles are alʥaʰs eliminatedӝԇ   

ěhe legal doctrine oǹ Ԇin loco ɥarentisԇ ӯiӝeӝ ƹehaʤing liȟe a resɥonsiƹle ɥarentӰ 
is oǹten taȟen ƹʰ childcare ʥorȟers to mean theʰ must attemɥt to maȟe 
eʤerʰ outdoor enʤironment and ɥlaʰ eʯɥerience іѕѕՐ saǹeӝ Śhilst it ʥould 
ƹe recȟless to suggest theʰ should ƹe unsaǹeӗ the cruʯ oǹ the matter isӖ ʥhat 
is eʯɥected oǹ ɥroǹessionals is that theʰ understand the dangers and haʤe 
ɥroɥerlʰ assessed and adȚusted the ƹalance ƹetʥeen challenge and ƹenefitsӝ 
ěhis entirelʰ ǹulfils their Ԇdutʰ oǹ careԇ Ӹ ʥhich simɥlʰ means acting in the 
same resɥonsiƹle manner as anʰ reasonaƹle adult ʥouldӝ ěo rule out ageӸ
aɥɥroɥriate challenge is eǹǹectiʤelʰ to denʰ children oɥɥortunities to deʤeloɥ 
and ƹecome risȟӸʥiseӝ Ãanʰ thereǹore ƹelieʤe such actions could ƹe deemed 
to act against a childԇs ƹest interestsӗ and thus ʥould constitute a direct 
ƹreach oǹ the dutʰ oǹ careӝ �s Čollʰ ɥoints outӖ

ԆÝǹǹering oɥɥortunities ǹor risȟӗ challenge and adʤenture ʥhich haʤe ƹeen 
suitaƹlʰ risȟ assessed and considered as ɥurɥoseǹul ƹʰ the setting is ǹar saǹer 
than children seeȟing out those not designed ǹor them in ɥlaces ʥhich are ǹar 
ǹrom ideal and maʰ lead to serious harmӝԇ ӯČollʰӗ їѕіњӰӝ
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Proactive policy
:hildcare ɥroǹessionals cannot aǹǹord to remain neutral ʥhere risȟ is concernedӝ Ýǹsted ǹor one 
ʥill eʯɥect to see this ǹeature ɥositiʤelʰ addressed and eǹǹectiʤelʰ ɥut into ɥracticeӝ ěhough manʰ 
ɥarents ʥillӗ understandaƹlʰӗ haʤe their oʥn ɥersɥectiʤes and ɥrioritiesӗ it is surelʰ the dutʰ oǹ anʰ 
resɥonsiƹle institution to ɥroʤide leadershiɥ ƹʰ ǹostering a Ԇƹest interestsԇ cultureӝ Demonstrating 
to ɥarents that there is alʥaʰs a јћѕӸdegree assessment oǹ challenge and adʤentureӗ as ʥell as 
highlighting the longerӸterm ƹenefitsӗ is the ƹest ʥaʰ to ʥin suɥɥort ǹor such liǹeӸenhancing 
initiatiʤes ʥhich are deserʤedlʰ at the ʤerʰ heart oǹ ɥlaʰing and learning outdoorsӝ
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Play and the 
nature of play

“Now in myth and ritual the great instinctive forces of civilized life have their origin: law and 
order, commerce and profit, craft and art, poetry, wisdom and science. All are rooted in the 
primeval soil of play.”
ӷ °ohan �ui˃ingaӗ Dutch historian

yor the ʤast maȚoritʰ oǹ childrenӗ ɥlaʰ is a constant and defining ǹeature oǹ their childhood 
eʯɥerienceӝ �lmost nothing comes easier or more naturallʰ to the groʥing childӗ ʰet ɥlaʰ remains 
a core deʤeloɥmental tool oǹ inestimaƹle ʤalueӝ ěhough all children mimic manʰ asɥects oǹ the 
ǹrolicsome ƹehaʤiour oǹ the ʰoung oǹ other sɥeciesӗ theʰ also deʤeloɥ an earlʰ interest in oƹȚectsӝ 
ěhis increasinglʰ comɥleʯ and ɥlaʰǹul maniɥulation oǹ oƹȚects is one ȟeʰ element ʥhich taȟes 
human ɥlaʰ ʥell ƹeʰond the realms oǹ ɥlaʰ actiʤitʰ recorded elseʥhere in the animal ȟingdomӝ 

Figure 6.1  Attributes of playfulness ӯ�nsɥired ƹʰ ěhomas and �ardingӗ їѕііӰ

Playfulness
ťoung childrenԇs ɥhʰsical and mental ɥredisɥosition toʥards such ƹehaʤiour is consistentlʰ 
descriƹed in literature as Ԇɥlaʰǹulԇӝ �s earlʰ as јћѕ 9:ӗ {reeȟ ɥhilosoɥher Ālato reǹers to children 
as Ԇoʤerːoʥing ʥith ɥlaʰǹulness and ɥleasureԇӗ and řoce ӯїѕіћӰ has more recentlʰ reminded us oǹ 
the childԇs Ԇɥlaʰǹul instincts to eʯɥloreӗ maniɥulate and discoʤerԇӝ Deʤeloɥing this conceɥtӗ yigure 
ћӝі outlines ǹeatures ʥhich ěhomas and �arding ӯїѕііӰ ƹelieʤe are the common traits shared ƹʰ 
ɥlaʰǹul childrenӝ 

ěhis Ԇimɥortant disɥositionԇӗ oǹten enȚoʰed in the comɥanʰ oǹ liȟeӸminded othersӗ demands 
the eʯercise oǹ imagination and the use oǹ oƹȚects and materials ӵ ʥhich are usuallʰ meant to 
sʰmƹolise other thingsӝ :hoosing the ːoʥ oǹ the actiʤitʰ can ƹe random and imɥulsiʤeӗ thus 
reɧuiring the ɥarticiɥants to eʯercise a degree oǹ tolerance and selǹӸregulationӗ ƹut the ɥlaʰ ǹocus 
is alʥaʰs imɥortantӝ :ommunication is continuous and inǹormed ƹʰ a shared understanding oǹ 
ƹoth ʤerƹal and nonӸʤerƹal signalsӗ and ʥhen ɥerǹormed under oɥtimum conditionsӗ the ʥhole 
ɥrocess oǹ acting ɥlaʰǹullʰ ƹecomes an intenselʰ enȚoʰaƹle sɥiral oǹ creatiʤitʰӝ 
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Figure 6.2  Spontaneous play ӯ�nsɥired ƹʰ �saacsӗ іўјїӰ

Spontaneous play

�uttԇs taʯonomʰ

�n earlʰ ɥioneer oǹ the modern eraӗ �saacs ʤalued outdoor settings and ʥas one oǹ the first to 
comment uɥon the rich learning outcomes ʥhich children oǹten achieʤed through engagement 
in such sɥontaneous ɥlaʰӝ Ąegarding children as natural eʯɥlorers caɥaƹle oǹ reason and 
reːectionӗ �saacs ʥas strucȟ ƹʰ the tʰɥes oǹ content ʥhich occurred during ɥlaʰ eɥisodesӝ yigure 
ћӝї ƹeloʥ illustrates her oƹserʤation that these actiʤities ʥere oǹ three distinct tʰɥesӝ ěhe first oǹ 
theseӗ she notedӗ ʥas an aƹiding enthusiasm ǹor moʤement ӵ couɥled ʥith a desire to secure 
masterʰ oǹ its manʰ asɥectsӝ Čecondlʰӗ she oƹserʤed children eʯhiƹited an insatiaƹle curiositʰ 
concerning the material ʥorld theʰ encounteredӗ ʥhich theʰ again sought to eʯɥlore and masterӝ 
¸astlʰӗ this allӸconsuming engagement ʥith the Ԇʥorld ʥithoutԇ ʥas ƹalanced ƹʰ an eɧual 
ǹascination ʥith the Ԇʥorld ʥithinԇӗ ʥhich alloʥed unlimited access to anʰthing their emerging 
creatiʤitʰ could deʤiseӝ

�n a later analʰsis oǹ the ɥlaʰ conteʯtӗ �uttԇs taʯonomʰ oǹ ɥlaʰ ӯ�uttӗ іўќўӰ sɥlits ɥlaʰǹul ƹehaʤiour 
into three ɥarticular ȟinds oǹ actiʤitʰӖ 

• epistemic play ӵ ʥhich children use to satisǹʰ their curiositʰӗ and learn aƹout their enʤironmentӢ 
• ludic play ӵ ʥhen children use their imaginations to create ǹantasʰ and amusementӢ
• games with rules ӵ ʥhich comɥrise structured actiʤities usuallʰ goʤerned ƹʰ negotiated rulesӝ  

Čhoʥn in graɥhic ǹorm ƹeloʥ ӯyigure ћӝјӰӗ �utt diʤides these maȚor grouɥs into manʰ suƹӸ
categoriesӗ ʥith ɥroƹlem solʤing and sȟill deʤeloɥment ǹalling ʥithin eɥistemic ɥlaʰӢ sʰmƹolic 
and reɥetitiʤe ƹehaʤiour considered a ɥart oǹ ludic ɥlaʰӢ and games ʥith rules ƹroȟen doʥn to 
distinguish ƹetʥeen cooɥeratiʤe and comɥetitiʤe contestsӗ and games oǹ chance Țuʯtaɥosed ʥith 
games oǹ sȟillӝ �s in manʰ adult sɥorts and ɥastimesӗ games ʥith rules are cloaȟed in rituals and 
conʤentions intricatelʰ associated ʥith the game itselǹӝ 
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řʰgotsȟʰԇs ɥroʯimal ˃one
Śhilst ƹoth �utt and �saacs acȟnoʥledge the critical imɥortance oǹ ɥlaʰ in suɥɥorting and 
shaɥing the ʰoung childԇs interior and eʯterior eʯistenceӗ řʰgotsȟʰ ǹocused on its inherent 
imɥlications ǹor learning and saʥ one oǹ the most ɥoʥerǹul ƹenefits oǹ childrenԇs ɥlaʰӸoriented 
disɥosition as ƹeing its unǹailing aƹilitʰ to driʤe maturitʰ and adʤancementӖ 

Ԇ�n ɥlaʰ a child is alʥaʰs aƹoʤe his aʤerage ageӗ aƹoʤe his dailʰ ƹehaʤiourӢ in ɥlaʰ it is as though 
he ʥere a head taller than himselǹӝ �s in the ǹocus oǹ a magniǹʰing glassӗ ɥlaʰ contains all 
deʤeloɥmental tendencies in a condensed ǹormӢ in ɥlaʰ it is as though the child ʥere trʰing to 
Țumɥ aƹoʤe the leʤel oǹ his normal ƹehaʤiourӝԇ
ӯřʰgotsȟʰӗ іўћќӰӝ

�nterɥreting this state oǹ heightened aʥareness in terms oǹ his theorʰ oǹ ɥroʯimal deʤeloɥmentӗ 
řʰgotsȟʰ ƹelieʤed thatӖ

Ԇ� childԇs greatest achieʤements are ɥossiƹle in ɥlaʰӗ achieʤements that ʥill tomorroʥ ƹecome 
his ƹasic leʤel oǹ real action and moralitʰӝ �t is the essence oǹ ɥlaʰ that a neʥ relation is createdӘ 
ƹetʥeen situations in thought and real situationsԇӝ ӯřʰgotsȟʰӗ іўќѝӰ 

yigure ћӝј  �uttԇs taʯonomʰ oǹ ɥlaʰ ӯ�nsɥired ƹʰ �uttӗ іўќўӰ
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The outdoor perspective
ěhe outdoor ʥorld aƹounds in stimulation and oɥɥortunities ǹor ǹreeӸːoʥing ɥlaʰ and learningӝ 
�nd ǹrom the childԇs ɥersɥectiʤeӗ it also ƹrings the added ƹonus oǹ ƹeing relatiʤelʰ ǹree oǹ close 
adult regulationӝ �ɥart ǹrom ƹeing Ԇthe ƹrainԇs ǹaʤourite ʥaʰ oǹ learningԇ ӯ�cȟermanӗ іўўўӰӗ the 
authors oǹ a ɥlaʰ literature reʤieʥ ӯȚointlʰ commissioned ƹʰ the Çational :hildrenԇs 9ureau 
and Ālaʰ KnglandӰ eʯɥlain thatӖ Ԇ�ll asɥects oǹ deʤeloɥment and learning are related in ɥlaʰӗ 
ɥarticularlʰ the aǹǹectiʤe and cognitiʤe domainsԇӢ adding the ǹurther oƹserʤation thatӖ ԆŚhen 
children haʤe time to ɥlaʰӗ their ɥlaʰ groʥs in comɥleʯitʰ and ƹecomes more cognitiʤelʰ and 
sociallʰ demandingԇӝ ӯČanterӗ {riǹfiths and {oodallӗ їѕѕќӰӝ  

:onseɧuentlʰӗ the reʤieʥing authors recommend outdoor ɥlaʰ as the oɥtimum ʤehicle ǹor 
the deʤeloɥment oǹ ʰoung childrenӗ oǹǹering their oʥn comɥilation oǹ its manʰ adʤantagesӗ 
summarised in the diagram ƹeloʥӖ 

yigure ћӝљ  Deʤeloɥmental ƹenefits oǹ outdoor ǹree ɥlaʰ ӯ�nsɥired ƹʰ Čanterӗ{riǹfiths ծ {oodall іўќўӰ
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Outdoor play and holistic development

Physical

Cognitive

Emotional

Śhilst highlighting the essential Ԇholistic nature oǹ ɥlaʰԇ ʥhich occurs outsideӗ it ʥill ƹe 
helɥǹul to consider the nuanced detail oǹ ɥlaʰing and learning outdoorsӗ and its imɥact on 
child deʤeloɥmentӗ ƹʰ looȟing once again through the lens oǹ ěhomas and �ardingԇs fiʤe 
deʤeloɥmental domainsӗ as deɥicted in yigure ћӝњ ƹeloʥӖ  

Kʤen though ʰoung children maʰ not haʤe deʤeloɥed all oǹ the caɥaƹilities reɧuired ǹor ǹormal 
learningӗ learning through ɥhʰsical actiʤitʰ out in the ǹresh air is still a ʤiƹrant means oǹ discoʤering 
their ʥorldӝ Ýɥɥortunities ǹor unrestricted moʤement and multiɥle sources oǹ sensorʰ stimulation 
deʤeloɥ motor sȟills and alloʥ children to accumulate ʤiʤid laʰers oǹ ɥractical eʯɥerience theʰ ʥill 
later draʥ uɥon as theʰ ƹegin to acɧuire aƹstract thoughtӝ

Ąeal eʯɥeriences and an enʤironment ʥhich oǹǹers real ɥroƹlems to solʤe are ʤital elements 
guaranteed to sɥarȟ a childԇs cognitiʤe ǹunctioningӝ �ot sunӗ ʥindƹloʥn leaʤesӗ ƹirdsongӗ 
rainƹoʥs and countless more seminal eʤents and sensorʰ encounters deʤeloɥ a childԇs firstӸhand 
understandings at deeɥer and more meaningǹul leʤels than the ƹest indoor tuition could hoɥe to 
achieʤeӝ yurthermoreӗ as outdoor landscaɥes endlesslʰ change and eʤolʤe in resɥonse to seasons 
and ʥeather ɥatternsӗ this also helɥs children to gain a ɥractical sense oǹ time and ɥlaceӝ

yor childrenӗ the outdoors is a much more autonomous enʤironment in ʥhich theʰ enȚoʰ a greater 
degree oǹ ǹreedom to learn and ɥlaʰӝ {iʤen that these same ǹreedoms aɥɥlʰ eɧuallʰ to othersӗ 
outdoor ɥlaʰ also challenges and deʤeloɥs a childԇs aƹilitʰ to assess and taȟe risȟsӗ aɥɥroɥriatelʰ 
regulate their ƹehaʤiourӗ and deʤeloɥ ɥersonal attriƹutes such as ɥerseʤerance and resilienceӝ  

Figure 6.5  Playing and learning outdoors ӯ�nsɥired ƹʰ ěhomas and �ardingӗ їѕііӰ
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Social

Spiritual

ěhe outdoors is an ideal enʤironment ǹor children to eʯɥlore togetherӝ �ctiʤities such as ƹuilding 
a denӗ constructing a mud damӗ or ʥorȟing out hoʥ ƹest to soʥ seeds and harʤest ǹruit ɥroʤide 
amɥle oɥɥortunitʰ ǹor sharing eʯɥerienceӗ resolʤing ineʤitaƹle conːictsӗ ɥroʤiding ɥeer suɥɥort ǹor 
the ʤerʰ ʰoungest noʤices and much moreӝ yor manʰ childrenӗ this also reɥresents their ʤerʰ first 
chance to taȟe ɥart in nonӸǹamilʰ communal enterɥrisesӝ

Śithin a generation or tʥoӗ sɥending time in the natural ʥorld has ceased to 
ƹe the commonɥlace childhood eʯɥerience it once ʥasӝ ěhus oɥɥortunities 
ǹor todaʰԇs children to engage ʥith landscaɥesӗ ʥeatherӗ the liʤes oǹ ʥild 
creaturesӗ natureԇs moods and seasons are noʥ more ɥrecious than eʤerӝ �t is 
onlʰ through direct eʯɥerience oǹ these immense liǹe ǹorces that children can 
ƹe encouraged to deʤeloɥ a resɥectǹul relationshiɥ ʥith the natural ʥorldӗ 
a sense oǹ connection ʥith our ɥlanetӗ and an understanding oǹ the scale 
and conteʯt oǹ their oʥn ƹeing ʥithin this uniʤerseӝ �ƹoʤe allӗ theʰ need the 
chance to ƹe at one ʥith nature and ȟnoʥ a liǹe enriched ƹʰ the aʥe and 
ʥonder such eʯɥerience can eʤoȟeӝ 

ěhis ɥresent discussion concludes ʥith a comɥelling descriɥtion oǹ the  
nature oǹ a tʰɥical outdoor ɥlaʰ eɥisode ƹʰ child ɥlaʰ eʯɥert ěim {illӗ ʥhich 
ɥroʤides ɥoʥerǹul eʤidence oǹ its uniɧue aƹilitʰ to caɥture the soul oǹ our 
ʰoung childrenӖ 

Ԇ:limƹing a tree ӵ ʥorȟing out hoʥ to startӗ testing ǹor strengthӗ ǹeeling hoʥ 
the ƹree˃e in ʰour ǹace also sʥaʰs the ƹranches underǹootӗ glimɥsing the 
changing ʤista through the leaʤesӗ dreaming aƹout ƹeing ȟing or ɧueen oǹ 
the Țungleӗ shouting to ʰour ǹriends ƹeloʥ once ʰouԇʤe got as high as ʰou dare 
ӵ is an immersiʤeӗ јћѕӸdegree eʯɥerience that ʤirtual or indoor settings simɥlʰ 
cannot comɥare ʥithӝԇ ӯ{illӗ їѕѕўӰ
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The outdoor landscape:  
An interactive environment

yor earlʰ ʰears childrenӗ the outdoor enʤironment aɥɥears ɥermanent ʰet ːeʯiƹleӗ reassuringlʰ 
ǹamiliar ʰet ƹrimming oʤer ʥith eʯciting neʥ ɥossiƹilitiesӝ �n such a ɥlace the ʰoung child can 
enȚoʰ liʤing and ɥlaʰing ʥhollʰ in the moment ʥhilst ƹuilding and reinǹorcing strong memories oǹ 
eʤents and eʯɥeriencesӝ �s this ɥersonal data accumulates and starts to ƹecome ƹroadlʰ cʰclicalӗ 
so a gentle learning Țourneʰ ƹegins to moʤe the child toʥards a gradual understanding and 
aɥɥreciation oǹ time and ɥlaceӗ and so much more ƹesidesӝ

Figure 7.1  The outdoor landscape: a diverse matrix of options and events

A diverse environment
yor childcare ɥroǹessionalsӗ the outdoors reɥresents the ultimate ɥlaʰing and learning resource 
oǹǹering an endlesslʰ shiǹting ȟaleidoscoɥe oǹ engaging eʯɥeriences ʥhich attractӗ ǹascinate and 
accommodate children at eʤerʰ ɥhase oǹ their deʤeloɥmentӝ yigure ќӝі eʯɥlores Țust some oǹ the 
ǹreelʰ accessiƹle oɥtions a natural outdoor landscaɥe area can ɥroʤideӖ 

ěhe natural ʥorld constantlʰ eʤolʤes and each element interactiʤelʰ inːuences the restӖ the 
seasons ƹring longerӸterm adȚustments throughout the adʤancing ʰearӢ ʥeather ɥatterns are 
reːected in the sȟiesӗ ʥhilst also touching the landscaɥe and all its inhaƹitantsӢ ːora and ǹauna oǹ 
all descriɥtions aɥɥear and disaɥɥear according to natural rhʰthms oǹ their oʥnӝ 
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Ýne imɥlication oǹ this changing outdoor conteʯt is that conscious anticiɥation and ɥlanning ǹor 
these naturallʰ occurring eʤents and ɥhenomena is aƹsolutelʰ essential to ensure children gain 
the most ǹrom time sɥent ɥlaʰing and learning outsideӝ Śhilst that oƹʤiouslʰ includes suitaƹle 
clothing and ɥrotection against the ɥreʤailing ʥeatherӗ other toʰsӗ tools and ɥlaʰӸeɧuiɥment 
must also ƹe on hand and readʰ ǹor actionӝ ěo ƹe trulʰ eǹǹectiʤeӗ curriculum ɥlanning ǹor the 
eʯterior classroom must ƹe on ɥar ʥith the ɥlaʰ and learning oɥɥortunities ɥroʤided ǹor anʰ 
interior sɥaceӝ 

Ýutdoorsӗ children ʥill naturallʰ seeȟ to interact ʥith all that their ɥlaʰ sɥace has to oǹǹerӝ 
�oʥeʤerӗ though that desire is constantӗ a momentԇs thought ʥill determine that the landscaɥe 
itselǹ is alʥaʰs in a state oǹ transitionӗ and a ƹrieǹ analʰsis oǹ its shiǹting state underlines ʥhʰ it is 
such a richlʰ diʤerse enʤironment ǹull oǹ childӸǹriendlʰ reʥards and challengesӝ 

{arricȟ ӯїѕііӰ descriƹes these interactiʤe oɥtions as eʯamɥles oǹ Ԇchildren learning ǹrom firstӸ
hand eʯɥerience in resɥonsiʤe enʤironmentsԇӗ and notes manʰ others stronglʰ suɥɥortiʤe oǹ 
this ɥersɥectiʤeӖ Ãontessori ӯіўіїӰ ʥhose tʰɥical child ʥas Ԇa little eʯɥlorerԇӢ ÃcÃillan ӯіўіўӰ 
ʥho encouraged children Ԇto moʤeӗ to runӗ to find things outԇӢ and De ¸issa ӯіўјўӰ ʥho oƹserʤed 
childrenԇs delight in Ԇeʯɥerimental ɥlaʰԇ ʥith ːeʯiƹle resourcesӝ 

�dʤocating earlʰ ʰears outdoor ɥroʤision in enʤironments ʥhich are Ԇdʰnamicӗ ʤersatile and 
ːeʯiƹleԇӗ {arricȟ cites three modern theorʰ conceɥts ӵ learning disɥositionsӗ a neʥ sociologʰ oǹ 
childhoodӗ and ɥossiƹilitʰ thinȟing ӵ ʥhich suɥɥort this characterisation oǹ an ideal outdoor 
learning sɥace as an interactiʤeӗ resɥonsiʤe enʤironmentӝ  

Outdoor changes can be: 

A theory of learning dispositions

Ӑ {radual Čɥring changing into Čummer
Ӑ Čudden ĩneʯɥected rain shoʥer or hailstorm
Ӑ ěemɥorarʰ Čnoʥǹall Ծ lʰing snoʥ Ծ thaʥ Ծ ːood
Ӑ Āermanent Ãature tree ǹelled ƹʰ storm
Ӑ Āredictaƹle Çesting ƹirds Ծ ːedglingsӢ ǹalling leaʤes
Ӑ ĩnɥredictaƹle Ąainƹoʥsә 
Ӑ Ãanaged interactions Čoʥing seeds Ծ groʥing ɥlants Ծ harʤest
Ӑ :hance outcomes ¸ocal aɥɥearance oǹ ƹutterːiesӗ ƹees and other ʥild creatures

Deʤeloɥed ƹʰ Ãargaret :arr ӯїѕѕіӰ ǹor assessment ɥurɥosesӗ the conceɥt oǹ Ԇlearning disɥositionsԇ 
is summarised as ɥatterns oǹ ƹehaʤiourӗ thinȟingӗ and interaction ʥhich helɥ to Ԇturn aƹilities 
into actionԇ and thus imɥroʤe intelligent ɥerǹormanceӝ ¸earning disɥositions can ƹe ʤisualised as 
ɥoʥerǹul learning tools ʥhich are oɥtimised to suɥɥort the holistic learning aɥɥroaches oǹ earlʰ 
ʰears learnersӝ �s yigure ќӝї illustratesӗ a ʰoung childԇs natural interest in Ԇɥeoɥleӗ ɥlaces and thingsԇ 
and innate human inclination to deʤeloɥ Ԇreciɥrocal and resɥonsiʤe relationshiɥsԇ are tendencies 
ʥhich initiallʰ driʤe the deʤeloɥment and refinement oǹ learning disɥositionsӝ  

Figure 7.2 Drivers which promote learning dispositions 
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yor all learnersӗ attitudes toʥards learning are closelʰ associated ʥith the acɧuisition oǹ 
ȟnoʥledge and sȟillsӝ 9ut ǹor ʰoung learners in ɥarticularӗ this triad oǹ ǹeatures ӯattitudesӗ 
ȟnoʥledge ծ sȟillsӰ together ǹorm an initialӗ ǹunctional theorʰ oǹ learning ʥhich ɥromotes fiʤe 
tʰɥes oǹ learning disɥositionӝ Čhoʥn in diagram ǹorm in yigure ќӝј ӵ ʥhere theʰ are listed as Ԇtaȟing 
an interestԇӗ Ԇƹeing inʤolʤedԇӗ Ԇɥersisting ʥith diǹficultʰ or uncertaintʰԇӗ Ԇcommunicating ʥith othersԇ 
and Ԇtaȟing resɥonsiƹilitʰԇ Ӹ these traits are regarded as critical attriƹutes ʥhich ƹoth encourage 
and inːuence the outcomes oǹ earlʰ learningӝ {arricȟ identifies interactiʤe ɥlaʰing and learning 
outdoors as a ɥrime conteʯt ǹor deʤeloɥing such learning disɥositionsӝ  

Figure 7.3 Five learning dispositions ӯ�nsɥired ƹʰ :arrӗ їѕѕіӰ 

A new sociology of childhood
Ãost social theories consider ʰoung children to ƹe Ԇrelatiʤelʰ ɥassiʤeԇ aƹsorƹers and receiʤers 
oǹ sociological inːuencesӝ �oʥeʤerӗ °ames and Ārout ӯіўўќӰӗ and esɥeciallʰ :orsaro ӯїѕііӰӗ 
haʤe criticised this standɥointӗ not onlʰ on grounds oǹ Ԇgenerational ineɧualitʰԇӗ ƹut ƹecause 
a significant ƹodʰ oǹ research demonstrates that children are Ԇsocial actorsԇ in their oʥn rightӝ 
Kʤidence ǹor this ʤieʥӗ :orsaro ƹelieʤesӗ shoʥs thatӖ

ԆӘ children are actiʤeӗ creatiʤe social agents ʥho ɥroduce their oʥn childrenԇs culturesӝԇ 
ӯ:orsaroӗ їѕііӰ

Ãost childcare ɥroǹessionals ʥill ƹe aʥare oǹ the tendencʰ oǹ grouɥs oǹ children ɥlaʰing together 
to deʤeloɥ their oʥn elaƹorate rulesӗ ritualsӗ chants and conʤentionsӝ Čuch ɥeer cultures haʤe 
ƹeen shoʥn to ƹe ɥersistent ǹeatures oǹ childrenԇs social ƹehaʤiour ʥith a ʤerʰ long historʰӝ 
yurthermoreӗ :orsaro argues that Ԇchildhoodԇ must also ƹe considered a ɥermanent rather than 
temɥorarʰӣtransitional ɥhase and thus a societal suƹӸgrouɥӗ ʥhich continues to eʯist eʤen though 
its memƹershiɥ changes as indiʤiduals mature and moʤe onӝ 

Figure 7.4 Children playing together are creative, social agents ӯ�nsɥired ƹʰ :orsaroӗ їѕііӰ 
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ěhis neʥ sociological ɥersɥectiʤeӗ illustrated in yigure ќӝљӗ is a useǹul ʥaʰ to eʯɥlore and ʤalue a 
ȟeʰ asɥect oǹ the ʥorld oǹ ʰoung childrenӗ and a reminder that the outdoor ɥlaʰing and learning 
enʤironment is a ɥlace ʥhere such creatiʤe interactiʤitʰ can ƹe regularlʰ oƹserʤedӗ and deserʤes 
to ƹe ǹullʰ suɥɥortedӝ 

:reatiʤe ɥossiƹilitʰ thinȟing
ěhe third conceɥt ʥhich is highlʰ releʤant to interactiʤe engagement in outdoor conteʯts is :raǹtԇs 
notion oǹ Ԇɥossiƹilitʰ thinȟingԇӝ ěhis is a suɥɥortiʤe means oǹ encouraging childrenԇs creatiʤitʰ 

ӯsee yigure ќӝњӰ ʥhich the author eʯɥlains thusӖ 

ԆĀossiƹilitʰ thinȟing Ә essentiallʰ inʤolʤes a transition in understandingӢ in other ʥordsӗ the shiǹt 
ǹrom ԄŚhat is thisӞԅ to eʯɥloration ӵ iӝeӝ ԄŚhat can �ӣʥe do ʥith thisӞԅԇ ӯ:raǹtӗ їѕѕїӰ

�nʯious to clariǹʰ ɥreciselʰ ʥhereӗ and hoʥӗ the core ǹocus oǹ this initiatiʤe must ƹe directedӗ  
:raǹt goes on to commentӖ 

Ԇ�t is imɥortant to distinguish ƹetʥeen creatiʤe ɥractice and ɥractice ʥhich ǹosters creatiʤitʰӝ 
�n deʤeloɥing creatiʤe ɥracticeӗ ʥe are nurturing imaginatiʤe aɥɥroaches to hoʥ ʥe ʥorȟ ʥith 
childrenӝ �n ɥractice ʥhich ǹosters creatiʤitʰӗ ƹʰ contrastӗ our ǹocus is mainlʰ on ensuring that ʥe 
encourage childrenԇs ideas and ɥossiƹilitiesӗ and that these are not suǹǹocatedӝԇ ӯ:raǹtӗ їѕѕїӰ

Āroǹessional childcare ɥractice ʥhich trulʰ ǹosters creatiʤitʰ is regarded as ƹeing inherentlʰ 
more ʤaluaƹle in that it is oʤertlʰ Ԇlearner inclusiʤeԇӝ ěhis ǹeature is imɥortant ƹecause it clearlʰ 
demonstrates that a childԇs ideas are ƹeing taȟen seriouslʰӝ �s suchӗ ƹehaʤiour ʥhich inʤolʤes 
Ԇchildren and teachers coӸɥarticiɥating in the learning conteʯtԇ ɥotentiallʰ has the highest 
motiʤational imɥact on child learnersӝ  

Figure 7.5 What does this do? ӯ�nsɥired ƹʰ :raǹtӗ їѕѕїӰ 
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Āossiƹilitʰ thinȟing in an outdoor setting can thriʤe in enʤironments ʥhere ːeʯiƹle resources such 
as loose ɥartsӗ Āř: ɥiɥesӗ tʰresӗ ǹaƹrics and similar are aʤailaƹle to enhance the natural materials 
alreadʰ on siteӝ �oʥeʤerӗ :raǹt ƹelieʤes that other ǹeatures oǹ the ɥroʤision are consideraƹlʰ more 
imɥortantӖ

Posing questions ӵ ƹoth those ʤoiced ƹʰ childrenӗ and imɥlied ƹʰ their ƹehaʤioursӗ shoʥs staǹǹ 
haʤe Ԇresɥect and interestԇ and maȟes an essential contriƹution to imaginatiʤe outcomesӝ   

Extended play ӵ alloʥs children time to ƹecome highlʰ engaged in their ɥlaʰӗ sends a message 
aƹout the real imɥortance oǹ their actiʤitiesӗ and ʰields rich learning eʯɥeriences ǹor allӝ 

Immersion ӵ the eʯtent to ʥhich children are suɥɥorted to ƹecome deeɥlʰ immersed in their ɥlaʰ 
imɥacts uɥon the ɧualitʰ oǹ eʯɥeriential learning ʥhich occursӝ Ýnce againӗ staǹǹ attitudes are ȟeʰ 
to suɥɥorting and ʤalidating deeɥ inʤolʤementӝ   

Innovation ӵ guiding children in their attemɥts to maȟe ɥlaʰǹul connectionsӗ esɥeciallʰ as regards 
the eʯɥloration and deʤeloɥment oǹ an initial stimulusӗ helɥs them toʥards a more ːuent 
understanding oǹ the ɥrocessӝ 

Being imaginative ӵ ʥhen children are encouraged to ƹe imaginatiʤeӗ theʰ ƹecome more 
discerning aƹout the ɧualitʰ oǹ ideasӗ and also ƹegin to inːuence the design oǹ the tasȟӝ 

Self-determination and risk-taking ӵ ʥhen children are encouraged to thinȟ indeɥendentlʰӗ 
giʤen ɥlentʰ oǹ timeӗ encouraged to taȟe risȟs in a secure setting and inʤolʤed in decision maȟingӗ 
the eʯɥerience ƹecomes Ԇemɥoʥering and generatiʤeԇӝ

Śhilst no theories eʤer attemɥt to coʤer the totalitʰ oǹ ɥroǹessional childcare 
settingsӗ theʰ do ɥroʤide an authoritatiʤe means oǹ eʤaluating some ȟeʰ 
asɥects oǹ earlʰ ʰears ɥroʤisionӝ ěhe three conceɥts oǹ learning disɥositionsӗ 
a neʥ sociologʰ oǹ childhoodӗ and ɥossiƹilitʰ thinȟing ʥhich {arricȟ has 
identified can contriƹute much to eɧuiɥɥing children ʥith tools ǹor a liǹetime 
oǹ learningӗ giʤing children a sense theʰ are ʤalued staȟeholders in societʰӗ 
and ɥroʤiding an eʯɥerience ʥith creatiʤe thinȟing at its coreӝ �t is hard to 
imagine a richer or more suitaƹle conteʯt in ʥhich to deɥloʰ these interactiʤe 
aɥɥroaches to nurture їіst centurʰ citi˃ens than a diʤerse outdoor landscaɥe 
ʥhere children can Ԇchooseӗ createӗ change and ƹe in charge oǹ their ɥlaʰ 
enʤironmentԇ ӯ{arricȟӗ їѕііӰӝ   
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Ԇ�t is hard to imagine a 
richer or more suitaƹle 
conteʯt Ә to nurture 
їіst centurʰ citi˃ens 
than a diʤerse outdoor 
landscaɥe ʥhere children 
can chooseӗ createӗ 
change and ƹe in charge 
oǹ their ɥlaʰ enʤironmentԇ

ÇatureӖ 
the ultimate 
ɥlaʰing and 
learning resource
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Inclusive outdoor play:  
A special place for everyone

ěhe outdoors is a sɥecial ɥlaʰing and learning enʤironment ǹor all childrenӖ a ɥlace oǹ unrestricted 
choice oǹ moʤement and immersiʤe sensorʰ eʯɥerience ʥhere aesthetic ɧualities are more ʤiʤid 
in a natural ʥorld oǹ infinite sɥaceӝ �nd childcare ɥroǹessionals reɥort thatӗ ǹor those children ʥith 
indiʤidual needs and comɥleʯ disaƹilitiesӗ contact ʥith the outdoors is almost guaranteed to 
ɥroduce stronger resɥonses than the leʤels normallʰ eʯhiƹited during indoor ɥlaʰӝ 

�s 9ilton oƹserʤesӗ a ʥellӸdesigned outdoor landscaɥe oǹǹers the ɥerǹect ɥlace to accommodate 
inclusiʤe ɥlaʰӖ

ԆӘ there is lots oǹ sɥaceӗ mess and noise are not a ɥroƹlem and there are lots oǹ loose ɥarts ʥhich 
children can use at their oʥn leʤel oǹ aƹilitʰ Ә Ýutside one can ɥractise oʤer and oʤer and oʤer 
againӝ �n ɥlaʰ eʤerʰone can ƹe included and it is simɥlʰ easier to ǹolloʥ the gist oǹ ʥhat is going 
onӝԇ ӯ9iltonӗ їѕіѕӰ

Figure 8.1 Interpretations of the right to be included ӯ�nsɥired ƹʰ :aseʰӗ їѕііӰ 

� childԇs right to inclusiʤe ɥlaʰ
ěhis outdoor model oǹ ɥroʤision clearlʰ seeȟs to ǹulfil the reɧuirements oǹ article їј oǹ the ĩnited 
Çations :ommitteeԇs Ąights oǹ the :hild ӯĩÇ:Ą:Ӱ document ʥhich sets out the right oǹ all 
disaƹled children to ԆenȚoʰ a ǹull and decent liǹeԇӝ �oʥeʤerӗ as :aseʰ ӯїѕііӰ has shoʥn and yigure 
ѝӝі illustratesӗ the ĩÇ:Ą: notion oǹ inclusiʤe ɥlaʰ can itselǹ ƹe suƹȚect to a range oǹ nuanced 
interɥretations ƹoth in legislatiʤe documents and guidance issued ƹʰ diǹǹerent organisationsӗ 
and in diǹǹerent childcare settingsӝ Čometimes oɥɥortunities ǹor access and ɥarticiɥation are 
ɥrioritisedӗ ʥhilst elseʥhere the ǹocus maʰ shiǹt to remoʤing eʯclusiʤe ƹarriers or ɥroʤiding the 
ǹullest ɥossiƹle inclusiʤe ɥlaʰ eʯɥerienceӝ 
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Figure 8.2 Inclusion and inclusive play ӯ9arnardoԇsӗ їѕѕњӰ 

yigure ѝӝј Ąeɥorted diǹficulties restricting the ɥroʤision oǹ inclusiʤe ɥlaʰ ӯ9arnardoԇsӗ їѕѕњӰ 

Play and inclusion: a potential paradox
Ýne result oǹ this ʤarietʰ oǹ emɥhasisӗ clearlʰ highlighted in the 9arnardoԇs Ԇ¸ets ɥlaʰ togetherԇ 
reɥort ӯ9arnardoԇsӗ їѕѕњӰӗ is that eʤen the ƹest inclusiʤe ɥlaʰ ɥroʤision Ԇʥhere diʤersitʰ is resɥected 
and ʤaluedԇ and ʥhich enaƹles Ԇall children oǹ all aƹilitiesӗ ethnic ƹacȟgroundsӗ ages and other 
diǹǹerencesӗ to ɥlaʰ togetherԇ ʥill haʤe Ԇƹarriers ʥhich must ƹe oʤercomeԇӝ �s the reɥortԇs authors 
ɥoint out and summarise in graɥhic ǹorm ӯsee yigure ѝӝїӰӗ there can ƹe manʰ ɥractical reasons 
ʥhʰ Ԇinclusiʤe ɥlaʰ is not merelʰ aƹout inclusionԇ ӵ their research eʤidence encomɥassed some 
settings ʥhich ǹell short oǹ this ideal and Ԇɥroʤided highӸɧualitʰ ɥlaʰӗ ƹut ʥere not inclusiʤe ӯin 
terms oǹ children ɥlaʰing togetherӰԇӗ ʥhile others ʥere Ԇinclusiʤeӗ ƹut did not necessarilʰ enaƹle 
children to ɥlaʰԇӝ

Çeʤerthelessӗ according to the 9arnardoԇs dataӗ ћѕՐ oǹ their surʤeʰed ɥroȚect settings ӯa total oǹ 
јў locationsӰ ʥere successǹul in increasing the numƹers oǹ disaƹled and nonӸdisaƹled children 
ɥlaʰing togetherӝ 9ut ʥhere such eǹǹorts ǹailed to achieʤe this outcome the ɥrimarʰ reasons ʥere 
ɥracticalӣadministratiʤe issues related to transɥort and staǹfing ӯsee yigure ѝӝјӰӝ
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Figure 8.4 Barriers to free play ӯÇational :hildrenԇs 9ureauӗ їѕѕќӰ 

Disabling barriers

Ãaȟing ǹriends and more

Śhilst outdoor ɥlaʰ is ƹeneficial ǹor all childrenӗ as Āloughman ӯїѕѕѝӰ has estaƹlishedӗ anʰ lacȟ 
oǹ such eʯɥerience ǹor children ʥith imɥairments carries a douƹle disadʤantage in that theʰ are 
thus deɥriʤed oǹ healthʰ eʯercise and actiʤitʰ ʥhich is ȟnoʥn to ƹoost cognitiʤe ǹunctioningӝ 
�n additionӗ a ǹurther arraʰ oǹ disaƹling ƹarriers identified in the Ԇyree ɥlaʰ in earlʰ childhoodԇ 
literature reʤieʥ ӯÇational :hildrenԇs 9ureauӗ їѕѕќӰӗ maʰ ǹurther imɥede these childrenԇs 
ɥarticiɥation in enȚoʰaƹle ɥlaʰ and lead to deɥriʤation ʤia Ԇan aggregation oǹ socialӗ  
emotional and ɥsʰchological challengesԇӖ   

Desɥite these disturƹing limitationsӗ the Ԇɥotential oǹ ɥlaʰ as a tool ǹor inclusionԇ ӯĀ¸Kť�nӗ їѕііӰ is 
imɥossiƹle to denʰ ʥhen research uncoʤers such rich and comɥelling eʤidence as the ǹolloʥing 
ɧualitatiʤe accountӖ 

‘A little boy [John who has special needs] is trying to 
cycle on a low, hand-pedalled bike. He keeps rolling 
backwards into the wall. He is very determined and 
keeps going for a long while, moving the bike away 
from the wall with his feet, but he cannot cycle 
forward because the ground is uneven. After a while 
an older boy cycles past, he signals to John if he 
wants to sit on the back of his tricycle, which John 
does. They ride back and forward in the playground 
a couple of times together.’ (Observation notes – 
Barnardo’s, 2005) 

yurthermoreӗ studʰ eʤidence ǹrom the 9arnardoԇs 
ɥroȚect also maɥɥed the numƹer oǹ children aƹle 
to maȟe neʥ ǹriends ӯsee yigure ѝӝњӰ as a direct 
conseɧuence oǹ inclusiʤe ɥlaʰ oɥɥortunitiesӗ and 
reɥorted that Ԇthe longer disaƹled and nonӸdisaƹled 
children sɥent getting to ȟnoʥ each other Ә the more 
liȟelʰ theʰ ʥere to interact and ɥlaʰ togetherԇӝ  
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Figure 8.5 Proportion of children observed 
maȟing neʥ ǹriends ӯ9arnardoԇsӗ їѕѕњӰ 
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Figure 8.6  An outdoor play space for everyone ӯ�nsɥired ƹʰ �ollʰhocȟӗ undatedӰ 

The ideal outdoor space
Ýutdoor sɥaces ʥhich set out to encourage inclusiʤe ɥlaʰ must accommodate not onlʰ those ʥho 
are actiʤeӗ outgoing and ɥerhaɥs reʤel in rough and tumƹle ɥlaʰӗ ƹut also those ʥho are more 
tentatiʤe and ʥish to oƹserʤeӗ test the ʥaterӗ and then gentlʰ ƹegin to ɥarticiɥate as their courage 
groʥsӝ :aseʰ ƹelieʤes this means thatӖ

ԆӘ the ʥider the ʤarietʰ oǹ ɥlaʰ and ʥaʰs oǹ ɥlaʰing the enʤironment suɥɥortsӗ the more inclusiʤe it 
is oǹ children ʥith a ʥide range oǹ aƹilities and needsԇӝ ӯ:aseʰӗ їѕііӰ  

°uno �ollʰhocȟӗ eʯecutiʤe director oǹ ¸earning ěhrough ¸andscaɥesӗ has also addressed the issue 
oǹ inclusiʤe outdoor sɥaces and suggests siʯ contrasting enʤironmental ɥarameters ӯsee yigure 
ѝӝћӰ she considers necessarʰ to Ԇcreate sɥaces that haʤe oɥɥortunitʰ and ɥotential ǹor all children 
regardless oǹ their aƹilitʰԇӝ 

�n this modelӗ choice is the essential ǹeatureӖ those ʥith cognitiʤe or sensorʰ imɥairment maʰ 
sometimes ɥreǹer ɧuiet sheltered areas ʥith contrasting light and teʯturesӢ a range oǹ diǹǹerent 
surǹaces and leʤels can ǹacilitate ɥarticiɥation ǹor those ʥho need moƹilitʰ assistanceӢ children 
ʥith hearing imɥairments ʥill aɥɥreciate ɧuieter sɥots ʥith ǹaceӸtoӸǹace seating ʥhich maȟes 
communication ʥith others so much easierӢ and a ʤarietʰ oǹ fiʯed eɧuiɥment and seating can also 
douƹle as Ԇtraǹfic managementԇ deʤicesӗ creating calmer ƹacȟʥaters as a ʥelcome contrast to the 
ԆallӸactionԇ oɥen sɥacesӝ    

ěʥo useǹul additions to �ollʰhocȟԇs model ɥlaʰ sɥace might ƹeӖ

Ӑ  a commitment to include some areasӗ resources and actiʤities ʥhich can ƹe easilʰ accessed 

 ƹʰ children ʥhose social comɥetenceӗ language and ɥlaʰ sȟills maʰ ʥell ƹe at a much loʥer 
 leʤels than most others in the grouɥ

Ӑ the inclusion and identification oǹ areasӗ resources and actiʤities ʥhich can oǹǹer a controllaƹle 

 measure oǹ risȟ and challenge and ʥhich can ƹe enȚoʰed ƹʰ anʰ childӗ ʥith or ʥithout 

 imɥairments ӵ ƹearing in mindӗ oǹ courseӗ that an imɥairment can significantlʰ alter the 

 degree oǹ challenge such ǹeatures maʰ ɥresentӝ 
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yigure ѝӝќ :hildrenԇs ɥlaʰ ɥreǹerences ӯ�nsɥired ƹʰ �estenes and :arrollӗ їѕѕѕӰ 

Play preferences
:onsidering the tʰɥes oǹ ɥlaʰ ǹaʤoured ƹʰ diǹǹerent childrenӗ a smallӸscale studʰ ƹʰ �estenes 
and :arroll ӯyigure ѝӝќӰӗ inʤolʤing ƹoth tʰɥicallʰ deʤeloɥing children and those ʥith delaʰed 
deʤeloɥment or ʤisual imɥairmentӗ indicates that each oǹ these grouɥs shoʥed a clear ɥreǹerence 
ǹor similar tʰɥes oǹ ɥlaʰ actiʤitʰӝ �oʥeʤerӗ as the diagram shoʥsӗ there ʥas neʤertheless a distinct 
diʤergence in engagement ʥith solitarʰ and cooɥeratiʤe modes oǹ ɥlaʰӝ �s regards ɥlaʰing 
together and mutual understandingsӗ researchers noted that the eʯtent to ʥhich the tʰɥicallʰ 
deʤeloɥing children recognisedӗ or could ɥredictӗ the needs and diǹficulties oǹ the children ʥith 
disaƹilities inːuenced their eǹǹorts to engage in ɥlaʰing togetherӝ

Śhilst interactiʤe ɥlaʰ can ƹe a challenge ǹor children ʥith manʰ tʰɥes oǹ imɥairmentӗ ěhomas 
and Čmith note that it ƹecomes eʤen more diǹficult ǹor those ʥith an autistic sɥectrum disorder 
ӯ�ČDӰӝ yor these childrenӗ ɥatterns oǹ ɥlaʰ are oǹtenӖ 

ԆӘ reɥetitiʤeӗ sensorʰӗ isolatedӗ concrete and lacȟing in imaginationӝ Ýǹten there is onlʰ a limited
range oǹ toʰs usedӝ ěhese ǹactors do not ǹacilitate these children in ɥlaʰing ʥith othersӗ hence their 
social contact is limitedӗ as are their ɥlaʰ sȟillsӝԇ ӯěhomas and Čmithӗ їѕѕљӰ  
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ěhough such considerations maʰ inhiƹit some asɥects oǹ ɥarticiɥationӗ the tactǹul suɥɥort 
oǹ sȟilled ɥlaʰʥorȟers and childcare ɥroǹessionals can do much to ensure those ʥith �ČD 
imɥairments are still aƹle to access and ɥositiʤelʰ eʯɥerience manʰ oǹ the imɥortant ƹenefits oǹ 
outdoor ɥlaʰӝ 

Čtressing the inherent ʤalue oǹ the outdoors as an enriching enʤironment ǹor eʤerʰoneӗ  
:aseʰԇs comment oǹǹers an imɥortant message to conclude this current discussionӖ 

Ԇ�nstead oǹ highlighting diǹǹerences ƹetʥeen children in a negatiʤe ʥaʰӗ a good outdoor ɥlaʰ 
enʤironment can aƹsorƹ and suɥɥort diʤerse ɥlaʰ ƹehaʤioursӝ �nclusiʤe enʤironments are those 
in ʥhich it is ɥossiƹle to ɥlaʰ in ʤaried ʥaʰs that Ә can accommodate childrenԇs diǹǹerent ʥaʰs oǹ 
ƹeing and eʯɥressing themselʤesӝԇ ӯ:aseʰӗ їѕііӰ
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ĀlaʰʥorȟerӖ 
The adult role in outdoor 
play and learning

“Play is not an easy game.”
ӷ �elen 9iltonӗ author and �ssociate Āroǹessorӗ ĩniʤersitʰ oǹ Ąeading 

yor manʰӗ the idea oǹ ɥlaʰʥorȟ suggests little more than enlightened childmindingӗ ƹut Śaller 
ӯїѕііӰ notes thatӗ in realitʰӗ adults haʤe a crucial role to ɥlaʰ in enhancing the ɧualitʰ oǹ childrenԇs 
outdoor eʯɥeriencesӝ ěhis ʤieʥ is endorsed in the KťyČ documentation ʥhich insists thatӖ

Ԇěhe attitude and ƹehaʤiour oǹ adults outdoors has a ɥroǹound imɥact on ʥhat haɥɥens there and 
on childrenԇs learningӝ �t is thereǹore ʤital that children haʤe the suɥɥort oǹ attentiʤe and engaged 
adults ʥho are enthusiastic aƹout the outdoors and understand the imɥortance oǹ outdoor 
learningӝԇ ӯD:Čyӗ їѕѕѝӰ

yigure ўӝі  řʰgotsȟʰԇs ɥhases oǹ social learning ӯ�nsɥired ƹʰ řʰgotsȟʰӗ іўќѝӰ 

Śhat maȟes an adult ɥresence essentialӞ
ěo ƹe trulʰ eǹǹectiʤeӗ outdoor ɥlaʰ and learning ǹor ɥreӸschool children must ƹe giʤen the same 
ɥrioritʰ and resources as indoor learningӝ �ǹ this is to ƹe achieʤedӗ then staǹǹ must also aɥɥroach 
outdoor actiʤities ʥith the same ɥroǹessionalism as theʰ routinelʰ ƹring to the indoor classroomӝ 
�nʰthing lessӗ 9ilton ʥarnsӗ is simɥlʰ unacceɥtaƹleӗ reminding us that Ԇʤieʥing outdoor ɥlaʰ as 
ӧthe timeӨ ʥhen staǹǹ haʤe a ƹreaȟ is aƹout the needs oǹ staǹǹӗ not the childrenӝԇ ӯ9iltonӗ їѕіѕӰ

�ǹ meaningǹul learning and deʤeloɥment is to taȟe ɥlace outdoorsӗ řʰgotsȟʰԇs model oǹ social 
learning suggests that the ɧualitʰӗ ǹreɧuencʰ and timing oǹ interactions ƹetʥeen children 
and ǹacilitating adults are central to the deʤeloɥment oǹ higher order ǹunctioningӝ Diagram ўӝі 
conceɥtualises this ɥrocess as a childԇs Țourneʰ toʥards ǹunctional comɥetence on anʰ ɥarticular 
tasȟӝ �mong manʰ imɥortant deʤeloɥmental ǹeatures ʥhich occurӗ the ɥrinciɥal change 
ʥhich is ɥromoted during such childӣadult interaction is the gradual moʤement toʥards the 
interdeɥendence oǹ thought and actionӝ Ýnce achieʤedӗ this higher order ǹunctioning eɧuiɥs 
the child ʥith a ʤital tool ǹor a liǹetime oǹ learningӝ Āractitioners should ɥarticularlʰ note that the 
sȟilǹul deɥloʰment oǹ language ɥlaʰs a ɥrominent role at each ɥhaseӗ indeed the ƹulȟ oǹ adult 
Ԇscaǹǹoldingԇ ʥill taȟe this ǹormӝ 
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:ommenting on the acɧuisition oǹ higher order sȟillsӗ 9ilton descriƹes the ɥrocess as ƹeingӖ

ԆӘ aƹout the deʤeloɥment oǹ intellectual selǹӸcontrol and leads to the deʤeloɥment oǹ thinȟing 
ʥhich is characteristic oǹ logicӗ ɥerseʤerance and concentrated thoughtӝԇ ӯ9iltonӗ їѕіѕӰ 

Ąecent findings ƹʰ Ąichland and 9urchinal suɥɥort 9iltonԇs assertions and indicate that Ԇteachers 
maʰ ƹe aƹle to helɥ encourage deʤeloɥment oǹ eʯecutiʤe ǹunction ƹʰ haʤing ʰoungsters helɥ ɥlan 
actiʤitiesӗ learn to stoɥӗ thinȟӗ and then taȟe actionӗ or engage in ɥretend ɥlaʰӗԇ  
ӯĄichland and 9urchinalӗ їѕіјӰ  

Figure 9.2  Staff roles in outdoor play & learning ӯ�nsɥired ƹʰ 9iltonӗ їѕіѕӰ

Outlining staff roles 
�ǹ childrenԇs outdoor eʯɥeriences are to consistentlʰ contriƹute to their learning and deʤeloɥmentӗ 
then staǹǹ must adoɥt ɥroǹessional roles and ɥractices ʥhich ɥositiʤelʰ contriƹute to this aimӝ �n 
terms oǹ dailʰ routines and outdoor actiʤitiesӗ yigure ўӝї outlines the actions staǹǹ ʥill regularlʰ 
undertaȟe to eǹǹectiʤelʰ ɥreɥareӗ eʯecute and deʤeloɥ anʰ ɥrogramme oǹ outdoor ɥlaʰ and learningӝ 

Śhilst the need ǹor ɥreӸɥlanning and organisation is oƹʤious and cannot ƹe aʤoidedӗ careǹul 
oƹserʤation oǹ ʥhat children do and saʰ during the actiʤitʰ is an essential ɥroǹessional disciɥline 
ʥhich inǹorms ƹoth ɥresent ɥractice and ǹuture ɥlanningӝ Čollʰ suggests that oƹserʤation 
ǹeedƹacȟ ɥroʤides essential data on child deʤeloɥment ʥhich enaƹles ɥractitioners to ansʥer 
ɧuestions such asӖ

Ӑ ԆŚhat do ʥe need to changeӗ eʯtend or deʤeloɥ 

 to ƹuild andӣor challenge this childԇs interestsӗ 
 needsӗ deʤeloɥmentӗ sȟillsӗ ȟnoʥledge and 

 understandingӞ 

Ӑ �oʥ can ʥe ensure that this child and others 

 access the learning oɥɥortunities ɥroʤided 

 through challenging ɥlaʰӞԇ ӯČollʰӗ їѕіњӰ

ěaȟing 9iltonԇs model a stage ǹurtherӗ liȟe all 
education ɥroǹessionalsӗ staǹǹ ʥill find their most 
eǹǹectiʤe ɥractice ʥill ƹe achieʤed iǹ theʰ can 
oɥerate as reːectiʤe ɥractitionersӝ ěhis ǹourӸɥhase 
mode oǹ critical reːection ʥhich continuouslʰ 
inǹorms the deliʤerʰ oǹ learning ɥrogrammes is 
ɥresented in diagram ǹormӝ ӯsee yigure ўӝјӰ
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yigure ўӝљ Čuɥɥorting childrenԇs outdoor ɥlaʰ ծ learning ӯ�nsɥired ƹʰ Śallerӗ їѕііӰ

Learning interventions

Supporting outdoor play & learning

Āractitioner ɧualities

Śhilst it is true that the maȚoritʰ oǹ outdoor ɥlaʰ is ǹreɧuentlʰ childӸledӗ this should neʤer imɥlʰ 
that adults are merelʰ ɥassiʤe oƹserʤersӝ �n ǹactӗ the essence oǹ sȟilǹul ɥractice dictates that adults 
ʥill at times ǹunction interactiʤelʰ or ƹecome collaƹoratorsӗ and ƹe ǹullʰ ɥreɥared to interɥret and 
ǹacilitate ɥlaʰ situations ʥhere such interʤentions ʥill ƹenefit the childӝ ěhese ȟinds oǹ adȚustment 
or refinement ʥill alʥaʰs reɧuire careǹul Țudgement as regards the timing and eʯtent oǹ adult 
ɥromɥtsӗ and should neʤer ƹecome the ɥrimarʰ mode oǹ interactionӝ �oʥeʤerӗ ʥhen sensitiʤelʰ 
eʯecutedӗ these ǹorms oǹ scaǹǹolding haʤe the ɥotential to adʤance ʰoung childrenԇs thinȟing 

and learningӝ

ěhe richness oǹ the outdoor enʤironment generates endless oɥɥortunities ǹor learningӗ and the 
adult suɥɥortiʤe role ʥhich unlocȟs this ɥotential must thus taȟe a ʤarietʰ oǹ ǹormsӝ Śallerӗ 
ǹor eʯamɥleӗ ƹelieʤes staǹǹ are oǹten called uɥon to act as Ԇreːectiʤe ɥractitionersӗ thinȟersӗ 
researchers and coӸconstructors oǹ ȟnoʥledge ʥith childrenӝԇ ӯŚallerӗ їѕѕќӰӝ �is taʯonomʰ oǹ ȟeʰ 
suɥɥorting ǹunctions ʥhich adults ʥill encounter in childcare settings is outlined in yigure ўӝљӗ 
and giʤes a ːaʤour oǹ the diʤerse range oǹ sȟills a childcare ɥroǹessional is eʯɥected to acɧuire 

and regularlʰ deɥloʰӝ

�n addition to a range oǹ sectorӸrelated sȟillsӗ a successǹul adult ɥractitioner needs a rounded 
disɥosition and a ƹroad range oǹ ɥersonal ɧualities ӯsummarised in yigure ўӝњ Ӱӝ Śhilst some oǹ 
these traits identified ƹʰ Čollʰ ӯїѕіњӰӗ such as ːeʯiƹilitʰӗ comɥromise and ɥragmatismӗ can ƹe 
acɧuired and deʤeloɥed through ɥractice and eʯɥerienceӗ other ɧualities are ɥerhaɥs more 
innate characteristicsӝ ěhis latter categorʰ ʥould ɥerhaɥs ƹe more liȟelʰ to aɥɥlʰ to ɧualities  
such creatiʤitʰӗ ɥatience and ɥerseʤeranceӝ

�s is the case ʥith manʰ ɥersonal attriƹutes listed as Ԇcareer essentialsԇӗ there is a natural tendencʰ 
to ǹeel intimidated ƹʰ the scoɥe oǹ the theoretical reɧuirementӝ �oʥeʤerӗ the ɥractical realitʰ is 
that it is ɥroǹoundlʰ more imɥortant to understand and recognise hoʥ these ɧualities contriƹute 
to a ɧualitʰ learning eʯɥerience ǹor ʰoung childrenӝ yor reːectiʤe ɥractitioners aʥare oǹ this 
ɥersɥectiʤeӗ the refinement oǹ oneԇs ɥersonal ɥrofile then ƹecomes a career matter addressed  
ʤia continuing ɥroǹessional deʤeloɥmentӝ 
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yigure ўӝњ Āractitioner ɧualities ӯ�nsɥired ƹʰ Čollʰӗ їѕіњӰ

yigure ўӝћ Distinctiʤe ǹeatures oǹ girlsԇ and ƹoʰsԇ ɥlaʰ 

9ilton summarises hoʥ manʰ oǹ these ɥractitioner ɧualities might comƹine and interact ʥhen 
she descriƹes the tʰɥical adult role asӖ

ԆӘ ȟeeɥing a ʥatchǹul eʰeӗ oƹserʤingӗ scanningӗ anticiɥating ɥroƹlemsӗ ȟnoʥing ʥho maʰ need 
helɥӗ ƹut at the same time giʤing children a degree oǹ ɥriʤacʰӝԇ ӯ9iltonӗ їѕѕїӰӝ

{enderӸinːuenced adult ƹehaʤiour
�t has oǹten ƹeen noted that earlʰ ʰears ɥroʤision is a ǹemaleӸdominated enʤironmentӝ Śhilst this 
maʰ ƹe ǹactuallʰ soӗ it should neʤer ƹe the case that this introduces a gender ƹias into the tʰɥes 
oǹ eʯɥerience girls and ƹoʰs are alloʥed to accessӝ 9ilton ӯїѕіѕӰ has oƹserʤed that the outdoors 
is Ԇnot necessarilʰ a natural enʤironment ǹor manʰ ӧǹemale staǹǹӨԇ ʥho are oǹten Ԇȟeener to ƹe 
inʤolʤed in sedentarʰ actiʤitiesӗ ʥhich usuallʰ taȟe ɥlace indoorsԇӝ Çeʤerthelessӗ manʰ outdoor 
actiʤities do naturallʰ haʤe a D�ť elementӗ and inʤolʤe games or heaʤʰӗ actiʤe ʥorȟӝ  

9roadening this discussion ǹurtherӗ there are certain distinctiʤe tendencies ʥhich research has 
generallʰ associated ʥith the ɥlaʰ actiʤities oǹ girls and ƹoʰs ӵ as outlined in yigure ўӝћ ƹeloʥӖ
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yurther research also suggests that the ǹolloʥing trends ʥere ǹreɧuentlʰ oƹserʤed ʥhen staǹǹ 
ʥorȟed ʥith children outdoorsӖ

Ӑ ¸ess time ʥas sɥent talȟing ʥith children
Ӑ ěasȟs generallʰ had a loʥer cognitiʤe content
Ӑ Ãore negatiʤe statements occurred ӯeӝgӝ donԇt do thatӰ
Ӑ ¸eʤels oǹ monitoring ʥere loʥer  

ěhis eʤidence seems to imɥlʰ that staǹǹ need to ƹe aʥare that their oʥn ɥreǹerences ǹor indoorӣ
outdoor ʥorȟ and actiʤities can eʯert a detrimental inːuence iǹ theʰ are unconsciouslʰ alloʥed 
to dominate curriculum ɥlanningӝ ěhorne has listed eight measures ʥhich staǹǹ can emɥloʰ to 
helɥ counteract the deʤeloɥment oǹ such tendencies ƹʰ modelling genderӸneutral or remedial 
ƹehaʤioursӗ as indicated in yigure ўӝќ ƹeloʥӖ

Čumming uɥ the core elements oǹ a ƹalanced aɥɥroachӗ 9ilton commentsӖ

ԆӘ diǹǹerences ƹetʥeen ɥeoɥle haʤe to ƹe recognisedӢ men and ʥomen are diǹǹerentӗ theʰ do taȟe 
on diǹǹerent rolesӗ ƹut no one is ƹetter than another ƹʰ ʤirtue oǹ genderӝԇ ӯ9iltonӗ їѕіѕӰ

Figure 9.7 Measures to limit gender bias during outdoor play ӯ�nsɥired ƹʰ ěhorneӗ їѕѕїӰ
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ěhe adult ɥractitionerԇs ultimate goal in suɥɥorting childrenԇs ɥlaʰ is the suƹtle and soɥhisticated 
deʤeloɥment oǹ childӸinitiated Ԇmature ɥlaʰԇ ӯKlȟoninӗ їѕѕњaӰӝ yar ǹrom ƹeing an adult attemɥt to 
hiȚacȟ childrenԇs ɥlaʰӗ or the mere insertion oǹ Ԇɥlaʰǹulԇ elements designed to disguise the adʤent 
oǹ ǹormal learningӗ mature ɥlaʰӗ according to Źaɥoro˃hets ӯa student oǹ řʰgotsȟʰӰӗ is a dedicated 
ɥrocess oǹ enhancementӖ

ԆÝɥtimal educational oɥɥortunities ǹor a ʰoung child to reach his or her ɥotential and to deʤeloɥ 
in a harmonious ǹashion are not created ƹʰ accelerated ultraӸearlʰ instruction aimed at shortening 
the childhood ɥeriodӴthat ʥould ɥrematurelʰ turn a toddler into a ɥreӸschooler and a ɥreӸ
schooler into a firstӸgraderӝ Śhat is needed is Țust the oɥɥositeӴeʯɥansion and enrichment oǹ the 
content in the actiʤities that are uniɧuelʰ ԄɥreӸschoolԅӖ ǹrom ɥlaʰ to ɥainting to interactions ʥith 
ɥeers and adultsӝԇ ӯŹaɥoro˃hetsӗ іўѝћӰӝ
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Extreme childcare: 
Wild play in Plas Madoc

ԆČhe ӧ:laire {riǹfithsӗ ɥlaʰ managerӨ eʯɥlains hoʥ the ɥlace ʥorȟs Ә hoʥ there are alʥaʰs three 
ɥlaʰ ʥorȟers ɥresentӗ ƹut hoʥ rarelʰ theʰ interʤeneӗ leaʤing the ȟids to gra˃e their ȟneesӗ hammer 
their thumƹsӗ singe their eʰeƹroʥsӗ get stucȟ uɥ treesӗ haʤe ɧuarrels and maȟe mistaȟesӗ largelʰ 
unmediated ƹʰ the common sense oǹ adultsӝԇ ӯÃorlandӗ їѕіњӗ ԆĀlaʰing ʥith yireԇӰ

ěhe Țunȟ ɥlaʰground in Ālas Ãadocӗ Çorth Śalesӗ is ȟnoʥn ƹʰ eʤerʰone in the communitʰ as Ԇěhe 
¸andԇӝ ěhis ǹencedӸoǹǹ ʥasteland area oǹ more than an acreӗ rarelʰ ʤisited ƹʰ adultsӗ is a sɥace 
reserʤed ǹor children to maȟe their oʥn ƹʰ ɥlaʰing as theʰ chooseӝ �ɥart ǹrom the ǹreedom this 
giʤes themӗ their ɥotential ɥlaʰ eʯɥerience is constantlʰ enhanced and reʤitalised ƹʰ a stimulating 
carousel oǹ ƹricӸaӸƹracӗ old tʰresӗ ʥooden ɥallets and other surɥlus materialsӗ as ʥell as sundrʰ 
donated itemsӝ ěhis Țunȟ material is ǹurther suɥɥlemented ƹʰ sharɥ tools ӯȟniʤes and saʥsӰӗ 
hammersӗ laddersӗ roɥes and much moreӝ Ālaʰ ʥorȟers remain a loʥӸȟeʰ ɥeriɥheral ɥresenceӗ 
seeminglʰ disengagedӗ ƹut actuallʰ ǹullʰ alert to the eʤolʤing ȟaleidoscoɥe oǹ ɥlaʰ actiʤities 
deʤeloɥing all around themӝ :onseɧuentlʰӗ todaʰԇs children ɥlaʰing on ěhe ¸and can enȚoʰ 
something aɥɥroaching the ǹreedoms once enȚoʰed ƹʰ generations oǹ ƹoʰs and girlsӖ 

ԆӘ ʰou maʰ notice the ɥallets haʤe ƹeen organised into mini ʥalȟʥaʰs ʥith 
entrances and eʯits ʥaʰ too small ǹor adultsӝ ӯ�tԇs called the Čhantʰ ěoʥn Ә and 
itԇs temɥorarʰӝ �nʰ child is more than ʥelcome to come along ʥith a hammer 
and smash it to smithereensӝӰ ěhereԇs a smallӗ redӸheaded ƹoʰ sʥinging ǹrom 
a tree on a roɥe across the ƹrooȟӝ �n a ǹar cornerӗ children are saʥing and 
ƹangingӗ ƹuilding a den around a treeӝ �nother girl has a hose ӵ sheԇs filling 
a canoe ʥith ʥaterӗ Țust ǹor the hell oǹ itӝ � teenage ƹoʰ sits in a shoɥɥing 
trolleʰӗ ʥhich tʥo mates ɥush ɥrecariouslʰ uɥ an inclineӝ Čome other ƹoʰs are 
riɥɥing sheets oǹ ʥallɥaɥer to ƹuild a fireӝ �tԇs a ɥlaʰgroundӗ  
ƹut not as ʥe ȟnoʥ itӝԇ ӯÃooreӗ їѕіљӰ  

Post-war pioneers
ěhe oƹserʤation that children much ɥreǹerred ɥlaʰing on derelict ʥarӸdamaged sites rather than 
sterile ɥlaʰgrounds led Danish architect :ӝěh Čorenssen to design adʤenture ɥlaʰgrounds ʥhereӗ 
according to Čorenssenԇs analʰsisӖ 

Ԇěhe imagination at ɥlaʰ should ƹe that oǹ the child rather than the architectԇӝ ӯ¶o˃loʤsȟʰӗ їѕѕќӰ

�nsɥired ƹʰ seeing Čorenssenԇs Kmdruɥ ɥlaʰsite in action during a childcare research ʤisit to 
Denmarȟӗ ¸adʰ �llen oǹ �urtʥoodӗ a 9ritish architect and a liǹelong adʤocate ǹor childrenԇs ɥlaʰӗ 
immediatelʰ saʥ rich ɥotential in this alternatiʤe aɥɥroachӖ

Ԇ�n a ːash oǹ understanding � realised that � ʥas looȟing at something ɧuite neʥ and ǹull oǹ 
ɥossiƹilitiesӝ ěhere ʥas a ʥealth oǹ ʥaste material on it and no manӸmade fiʯturesӝ ěhe children 
could digӗ ƹuild housesӗ eʯɥeriment ʥith sandӗ ʥater or fire and ɥlaʰ games oǹ adʤenture and 
maȟe ƹelieʤeӝԇ ӯ�urtʥoodӗ іўћѝӰ

�er ɥroǹessional colleagues noted that ÃarȚorʰ �llenӗ as she ɥreǹerred to ƹe ȟnoʥnӗ regarded 
this neʥ conceɥt Ԇnot Țust as a ǹrameʥorȟ ǹor more emɥoʥering and democratic ɥlaʰӗ ƹut as an 
alternatiʤe model ǹor ¸ondonԇs ɥostӸʥar reconstructionԇ ӯyroudӗ їѕіњӰӝ �ndӗ as Ąosin oƹserʤesӗ it is 
this ɥostӸʥar mindset ʥhich is the ǹundamental diǹǹerence ƹetʥeen these earlʰ eʯɥeriments and 
ěhe ¸andԇs radical childcare initiatiʤeӖ  

Ԇěhe ɥlaʰgrounds ʥere noʤelӗ ƹut theʰ ʥere in tune ʥith the cultural eʯɥectations oǹ ¸ondon in 
the aǹtermath oǹ Śorld Śar ��ӝ :hildren ʥho might groʥ uɥ to fight ʥars ʥere not shielded ǹrom 
dangerӢ theʰ ʥere eʯɥected to meet it ʥith assertiʤeness and eʤen ƹraʤadoӝԇ ӯĄosinӗ їѕіљӰ 

Ԇ�tԇs a ɥlaʰgroundӗ  
ƹut not as ʥe ȟnoʥ itӝԇ
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A 21st-century childhood

No regrets?

Čɥarȟing amƹition

�n todaʰԇs ʤerʰ diǹǹerent societʰӗ 9ilton and manʰ others deeɥlʰ regret ʥhat theʰ regard as 
misguided attitudes shoʥn toʥards ɥreӸschool childrenӖ

Ԇ:hildren are not mini adultsӗ theʰ do not need to ʥear adult clothingӗ nor ȟnoʥ eʤerʰthing that 
adults do ӝӝӝԇ ӯ9iltonӗ їѕіѕӰ

�nd as earlʰ as іўѝїӗ Çeil Āostman ʥas ʥarning that such action ʥould lead to children ƹeing 
eǹǹectiʤelʰ Ԇeʯɥelled ǹrom the garden oǹ childhoodԇӝ ӯĀostmanӗ іўѝїӰӝ ěaȟing a sightlʰ diǹǹerent tacȟӗ 
:unningham ƹelieʤes modern children are ʤieʥed as Ԇɥotential ʤictims in need oǹ ɥrotectionԇ and 
arguesӖ

ԆČo fiʯated are ʥe on giʤing our children a long and haɥɥʰ childhood that ʥe doʥnɥlaʰ their 
aƹilities and their resilienceӝԇ ӯ:unninghamӗ їѕѕћӰ

Ãanʰ see the results oǹ modernӗ ǹearǹul ɥarenting attitudes as a serious dilution oǹ the uniɧue 
culture oǹ childhoodӗ and some ƹelieʤe too that ɥarents ʥho regard childӸraising as a ԆɥroȚectԇ are 
ɥart oǹ the ɥroƹlemӝ Ąosinӗ ǹor instanceӗ ʥarnsӖ

ԆӘ the real cultural shiǹt has to come ǹrom ɥarentsӝ ěhere is a ƹig diǹǹerence ƹetʥeen aʤoiding maȚor 
ha˃ards and maȟing eʤerʰ decision ʥith the ɥrimarʰ goal oǹ oɥtimi˃ing child saǹetʰ ӯor enrichmentӗ 
or haɥɥinessӰӝ Śe can no more create the ɥerǹect enʤironment ǹor our children than ʥe can create 
ɥerǹect childrenӝ ěo ƹelieʤe otherʥise is a delusionӗ and a harmǹul one Ә ԇ ӯĄosinӗ їѕіљӰ 

¸adʰ �llen caɥtured the essence oǹ ʥhat todaʰԇs children risȟ losing in her oǹtӸɧuoted remarȟӖ 
Ԇ9etter a ƹroȟen ƹone than a ƹroȟen sɥiritԇ ӯ�urtʥoodӗ іўћѝӰӝ �t ʥas her ƹelieǹ that children must 
ƹe giʤen Ԇǹreedom to eʯɥlore and eʯɥerimentӗ and find out ʥhat the ʥorld is all aƹoutԇ ӯ{illӗ 
їѕіјӰӝ �s a result oǹ ɥersonallʰ conǹronting and learning to deal ʥith the dangers and risȟs theʰ 
encounteredӗ theʰ ʥould gain the oɥɥortunitʰ to groʥ and deʤeloɥ ӵ a ʤieʥ ʥhich aligns ʥith 
the aƹoʤe criticisms oǹ contemɥorarʰ childhood eʯɥerienceӝ Ýǹǹering a modern ɥhilosoɥherԇs 
ɥersɥectiʤe on our ɥresentӸdaʰ ɥerceɥtions oǹ risȟӗ �lain de 9otton suggestsӖ

Ԇ�t is onlʰ ƹʰ reminding ourselʤes that the ultimate risȟ has alreadʰ ƹeen ʥritten into the contract 
oǹ liǹe that ʥe can stoɥ ƹeing so ɥrecious aƹout our oʥn saǹetʰ Ә �t ʥould helɥ iǹ more oǹ us ʥent 
into old ɥeoɥleԇs homes and asȟed the simɥle ɧuestionӖ ԄŚhat do ʰou ǹeel sorrʰ ʰou neʤer triedӞԅ 
ěhe ansʥers ʥould ǹrighten us Ә ԇ ӯde 9ottonӗ їѕіњӰ

ěhe ¸andԇs oƹʤious aɥɥeal to children ǹrom fiʤe ʰears and uɥʥards has helɥed to attract 
international media interestӗ and Āollʰ Ãorlandԇs ƹooȟӗ ԆĄisȟ Śiseԇӗ includes a detailed account 
oǹ its ǹeaturesӝ Kager ɥarticiɥantsӗ such as nineӸʰearӸold °amesӗ haʤe ƹeen ȟeen to share their 
eʯɥeriences ʥith the authorӖ    

ԆŚhat � doӗ Țumɥing oǹǹ something liȟe that oʤer thereӗ thatԇs mʰ ǹaʤouriteԇ ӵ ӧ°ames ɥoints out a 
maȟeshiǹt construction oǹ ɥlʰӗ ɥalletsӗ tʥo oil drums and an old ladderӨ ӵ and itԇs scarʰ ʥhen ʰouԇre 
on toɥӗ ƹut � Țust thinȟ to mʰselǹӗ Ԅ�s that saǹeӞ Śill � ƹe aƹle to maȟe a ɥerǹect landingӞԅ �nd iǹ � 
donԇtӗ thenӗ ʥellӗ � donԇt do itӝԇ

ӧ°ames suddenlʰ changes ǹocusӨ Ԇ9ut this summer � ʥant to climƹ uɥ that treeӝԇ ӧ�e ɥointsӨ Ԇěhat 
oneӝ 9ecause thereԇs not much ƹranches uɥ thereӗ so itԇs going to ƹe hardӝԇ ӯÃorlandӗ їѕіњӰ
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Refocusing attitudes and priorities
yractured ǹamilies ƹring Țust one more element to the comɥleʯ miʯ oǹ circumstances ʥhich leaʤe 
modern children ǹeeling under almost constant suɥerʤisionӝ yolloʥing a ƹruising custodʰ ɥrocessӗ 
Śaʰne is noʥ raising his oʥn siʯӸʰearӸold son along ʥith °ames mentioned aƹoʤe ӵ to ʥhom he is 
steɥǹatherӝ yearing ɥossiƹle aƹduction attemɥtsӗ Śaʰne admits thatӗ at firstӗ he ȟeɥt the ƹoʰs ǹar 
too close and had to ƹe Ԇconʤertedԇ ƹeǹore he could see things diǹǹerentlʰӖ 

Ԇ� ʥouldnԇt let them ɥlaʰ outӝ � ʥouldnԇt eʤen let them ɥlaʰ in the garden Ә ƹut the decisions � 
ʥas maȟing ʥere incrediƹlʰ unsaǹe ǹor our longӸterm ɥlans Ә it tooȟ me coming doʥn here to 
understand hoʥ ʥe can all ƹecome ƹetter ɥeoɥle ƹʰ ɥlaʰing a ƹit more and ƹʰ learning to taȟe a 
ǹeʥ more risȟs in liǹeӝ ěhe ¸and is ɥroƹaƹlʰ the one ɥlace ʥhere °ames ǹeels at homeӝ �tԇs a haʤen 
reallʰӝ �tԇs giʤen him ǹreedomӝԇ ӯÃorlandӗ їѕіњӰ

Ãanager :laire {riǹfithsӗ a liǹelong inhaƹitant oǹ Ālas Ãadocӗ summarises her oʥn ɥhilosoɥhʰ as 
regards this Țoʰǹul and ʤiƹrantӗ iǹ terminallʰ shamƹolicӗ maelstrom oǹ a ɥlaʰ ǹacilitʰ she endlesslʰ 
monitors in this messageӖ  

ԆĀlaʰ should ƹe eʤerʰʥhere ӵ a natural ɥart oǹ liǹeӗԇ she saʰsӗ addingӖ Ԇěhe ¸and is ǹantastic ӵ ƹut in 
an ideal ʥorldӗ there ʥouldnԇt ƹe a ǹence round itӝ :hildren ʥould ƹe aƹle to do all the things theʰ 
do there ӵ ʥithout haʤing to oɥen and close a gateӝԇӯÃooreӗ їѕіљӰ
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Figure 2.1  Outdoor play and learning: an historical perspective
yigure їӝї  Āotential ƹenefits oǹ outdoor ɥlaʰ and learning   
Figure 2.3  Outdoor classroom components     
Figure 2.4  Visions & Values    
Figure 3.1  Typology for experiencing nature    
yigure јӝї  ¸earning and deʤeloɥing through ɥlaʰӖ Ԇareas oǹ deʤeloɥmentԇ     
yigure јӝј  :lassification oǹ eɧuiɥment    
Figure 3.4  Ten guiding principles for outdoor teaching and learning 
Figure 4.1  Adventurous play is common to most young mammals     
yigure љӝї  :hildrenԇs adʤenture ɥlaʰ and eʯɥeriences caɥtured in nurserʰ rhʰmes and ǹolȟ tales  
yigure љӝј  ěhe emergence oǹ motor sȟills      
yigure љӝљ  ěhe imɥortant ƹenefits oǹ outdoor ɥlaʰ    
yigure љӝњ  � ǹrameʥorȟ ǹor suɥɥorting insɥirational outdoor ɥlaʰ  
yigure њӝі  ěhe conceɥt oǹ a risȟ continuum      
Figure 5.2  Aftermath of the 9/11 atrocity    
Figure 5.3  Positive correlation of road deaths and protected children 
yigure њӝљ  �oʥ childrenԇs outdoor ɥlaʰ has ƹecome restricted   
Figure 6.1  Attributes of playfulness     
Figure 6.2  Spontaneous play     
yigure ћӝј  �uttԇs taʯonomʰ oǹ ɥlaʰ     
yigure ћӝљ  Deʤeloɥmental ƹenefits oǹ outdoor ǹree ɥlaʰ   
Figure 6.5  Playing and learning outdoors   
Figure 7.1  The outdoor landscape: a diverse matrix of options and events    
Figure 7.2  Drivers which promote learning dispositions     
Figure 7.3  Five learning dispositions      
Figure 7.4  Children playing together are creative, social agents  
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